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The over-all organization of the first normal schools 
established in America included experimental or model schools 
in which the students did pr a ctice teachlng under the s uper-
vision of experienced teachers. The student-teaching pha se 
of the professional preparation of teachers is still con-
sidered an essential part of the total preparation of teach -
ers. Apparently, thi s phase of the prepara tion of te achers 
h as n ot always experienced c ontinuous improvement similar to 
that of the other ph ases of a teacher-education progr am . In 
most teacher-education institutions, however, efforts have 
been made within the last two or three decades to improve the 
student-teaching programs. Attention has been focused upon 
the types and quality of the student-teaching experiences 
and their relati onship to the total prepara tion of teachers. 
This study was undertaken with the h ope of contributing 
something to the improvement of this pha se of the prepara-
tion of teachers which still continues to be a challenge to 
those engaged in teacher-educa tion programs. 
Sincere gr a titude is expressed to Professors M. R. 
Chauncey, Eli C. Foster, DeWitt Hunt, Jame s w. Richardson, 
and Morriss. Wallace for the i r constructive criticism and 
gu idance throughout the study. Also to my wife and son, 
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Louise and Jim Blanton, m:y appreciation is acknowledged for 
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CHAPTER I 
THE PROBLEr1l Al'U) THE PROCEDURE 
Educ ators recognize the im?ortance of student teaching 
as a part of the total preparation of teachers. The transi-
tion from the theoretical t o the practical involves new ex-
periences and patterns of growth; and in order for these new 
experiences and new patterns of growth to occur, it is neces -
sary to provide the necessar7,r physical situa tions and facili -
ties . These facilities and physical situations , which i n-
clude personnel , represent a n organization; or simply stated, 
t he physical situation and facilities constitute a n organi-
zation wh ich is necess ar y i n order for t he new experi ences 
and patterns of growth to become a realization. 
If t he physical facilities and personnel which cons ti -
t u te an or3anization are provided for t he real i za tion of a 
pur pose , bu t t he administrative phase of t he or gani zation 
does not function, it i s obvious that the purpose cannot be 
accomplished. Then the administration of a n orga ni zation i s 
t he actual conductine , opera tion, and man ageme nt of t he physi-
cal facilities and the manar,emen t of the personnel so t hat the 
purpose or objectives of t he organization may be real i zed. 
The i ndustrial world h a s long subjected t he organi zation 
and ad.ministra tion of i ndustry to tests to determine whether 
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or n ot better organizati on and administration of t he enterprise 
could be secured in order to incre ase the r ate of production, 
or to improve the quality of the product, or to improve the 
conditions which affect the productivity of the employees. If 
t he results of the tests indicate tha t different arrangements 
would result in increased production or the i mprovement of the 
quality of the product, reorganizati on usually occurs. Actu-
ally , reorganizati on is presen t and continuou s in successful 
bus i ness enterprises a t all times. 
Education is also an enterprise somewhat ak in to indus-
try in that it is engaged i n the pr ocess of educating people. 
A framework of or gan i zati on and admi nistrati on must be presen t 
and functi oning in a program of educ ati on if the enterprise 
is s uccessful in achievi ng its purposes. Li ke success f ul in-
dustry, the e f fectivenes s of an educ a tional pr ogr am is l ar gely 
determined b y the organizati on and administra tion of the pro-
gram. As a result, progr ams of educ ati on are often subjected 
t o various tests and evaluations in an eff ort to i mprove the 
process and quality of the product, t hat i s, t he education of 
people. This concept of organization and administra tion as 
rela ted to a progr am of education gave stimula t ion and i m-
petus to t hi s study . 
The problem s t a t ed.--This study i s a critical ana l ysis 
of t he organi zati on, admi n i stration, and t he i mplement a tion 
of the s tudent-teaching pr ogr am designed t o provide that 
phase of the professional prepar ation of i ndustria l arts 
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teachers at North Texas State College, Denton, Texas. The 
statement of the problem expresses the n a ture and range of 
the study and presupposes that in order to be effective, 
sound principles of student teaching and criteria must be de-
veloped to guide the study and to analyze these aspects of 
the industrial arts teacher-education program. 
Why the study should be made.--In 1945, a subcommittee 
was appointed by the committee on Standards and Studies of 
the American Association of Colleges for Teacher Education 
and was charged with the responsibility of studying student-
teaching experiences in the professional preparation of 
teachers. Four members of the subcommittee, John G. Flowers, 
Allen D. Patterson, Florence B. Stratemeyer, and Margaret 
Lindsey, were further charged with the responsibility of mak-
ing recommendations for the revision of Standard VI of the 
association, namely, student-teaching programs and experi-
ences. 
After making a preliminary study, the members of the 
committee agreed that in order to discharge this responsibil-
ity it was necessary for them to conduct a study which was 
actually two-fold in nature. First, it was necessary to de-
velop all phases of the study with reference to a basic 
statement of principles and the implementa tion of these 
principles rather than specific techniques. Two types of re-
lated materials were developed, one of which was a brochure 
containing certain basic principles underlying a functional 
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program of student teaching and suggestions for the implemen-
tation of these principles by reporting descriptive practices 
in actual operation. 
In the process of developing and conducting the study 
and formulating the recommendations for student-teaching pro-
grams and experiences, a s tudy of 157 teacher-education in-
stitutions with membership in the American Associ ation of 
Colleges for Teacher Education was l nvolved. Nine basic 
pri nciples and issues pe rtinent to student-teaching programs 
and experiences of prospective teachers were evol ved and pre-
sented in a brochure. This brochure wa s entitled School and 
Community Laboratory Experiences in Te acher Educ ation.l 
This committee submitted the i r final report which was in 
the f orm of a brochure to the Committee on Standa r ds and 
Studies of the American Associati on of Colleges for Teacher 
Education in February of 1949, with the r ecommendation that 
it be adopted. The second brochure was entitled Recommended 
Standards Governing Prof essional Laboratory Experiences and 
Student Teaching and Evalua tive Criteria.2 
A thorough study of the student-teaching program for 
industrial arts teachers at North Texas State College has 
lJohn G. Flowers et al., School and Community Labora-
tory Experiences in Teacher Education (Oneonta, New York: 
American Association of Te ache rs Colleges, 1948). 
2John G. Flowers et al., Recommended Standards Govern-
in Professional Labora tor Ex eriences and Student Teachin 
and Evalua tive Criteria Oneonta, New York: American Associa-
tion of Colleges for Teacher Educ ati on). 
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not been made; and the extent to which the organization, ad-
ministration., and implementation of the program are in agree-
ment with Standard VI of the American Association of Colleges 
for Teacher Educati on is not definitely known. The present 
program should be carefully studied and analyzed in order to 
ascertain the extent to which it is in agreement with Stan-
dard VI. 
This investigation failed to find any other written in-
formation concerning t he organiza tion, administration, and 
implementati on of student teaching at North Texa s State Col-
lege, Denton, Texas, other than a c ontract between the Board 
of Regents representing North Texas State College and the 
Denton Independent School District which was executed in 
1950, and which concerns student teaching in the Denton Pub-
lic Schools. 
The contract just referred t o specified that North Texas 
State College was to employ a director of teacher education 
and other key personnel to represent the College in all mat-
ters pertaining to teacher educa tion in the va rious units of 
the Denton Independent School District. This specification 
of t h e contract h a s been fulfilled. A direct or of teacher 
educa tion and two s upe rvisors., referred to a s coordina tors, 
have been employed. Certain staff members from the depart-
ments of music., science, business administra tion, and indus-
trial arts a lso have been designated as consultants for stu-
dent teaching in each of the respective subject matter areas 
to work in the student-te aching program. The consultant for 
student teaching in industrial arts al so works with and rep-
resents the Industrial Arts Department in matters concern-
ing student te aching in other ne drby schools which serve as 
student-teaching l abora tories for industrial arts student 
teachers. 
The Laboratory School of North Texas State Col lege and 
the Denton High School, which were originally designated as 
student-teaching laborat ories for industrial arts students, 
cannot accorrunodate the present number of student teachers. 
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It is possible that some of the other schools which have been 
selected and are being used as student-tea ching l aboratories 
are not suited for student-teaching purposes. The selection 
and integration of additional l aboratory schools into the 
total student-teaching program for industrial arts students 
should be based upon careful study and should merit immedi-
ate attention. 
There is a need to study critically the organization, 
administration, and implementation of the student-teaching 
program for industrial arts students in order to ascertaln 
its strength3and weaknesses for remedial purposes, and in so 
doing to develop sound principles and criteria for use in 
studying and evaluating the program pr:i.or to making recom-
mendations for changes in the future. 
The purposes of the study.--The purposes of the study 
are briefly stated a s follows: 
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1. To ascertain through systematic and careful study 
basic principles and standards governing the organization, 
administration, and implementation of that phase of a teacher-
education program concerned with lab oratory and student-
teaching experiences, namely, the student-teaching program. 
2. To present basic pr1nciples and standards with ref-
erence to the organization, administration, and implementa-
tion of a student-te aching program and criteria to be used 
to determine the extent to which these pr:tnciples are recog-
nized and functioning in the student-tea ching program 1.mder 
study. 
3. To study critically through the use of basic prin-
ciples and criteria the organization, administration, and 
implementation of the student-teaching program for industrial 
arts students a t North Texas State College, Denton , Texas, in 
order to identify its strengths and weaknesses. 
4. To s uggest ways and means for improving the fore-
going aspects of the student-teaching program if the results 
of the study indicate apparent weaknesses and deficiencies. 
The scope of the study.--The study will deal specifi-
cally with the student-teaching program for industrial arts 
teachers at North Texas State College, its organization, ad-
ministration, and implementation. Special attention will not 
be given to the curriculum pattern for industrial arts teach-
ers, nor to details concerning the nature and scope of the 
laboratory experiences prior to and during the student-teachlng 
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experience. Much recent research has been completed in the 
area of curriculum patterns for industrial arts teachers; it 
is believed that the n ature and scope of the student-teaching 
experiences are of sufficient importance to warrm.t a special 
study. 
Sources of data for the study.--The following sources 
were used to obtain information and data for the study. 
The annual catalogs and various bulletins published by 
North Texas State College from 1901 to 1952 supplied the data 
and information concerning the history and development of the 
college. Reports and other miscellaneous publications pub-
lished by various national, regional, state, a nd local asso-
ciations and commissions concerning student teaching and re-
cent research r .eports by individuals working in the area of 
industrial arts with particular reference to industrial arts 
education and student teaching were used. Magazine articles 
and other descriptive 11 tera ture written by leaders and rec-
ognized authorities in the area of teacher education and 
mimeographed material produced by various staff members and 
committees concerning student teaching at North Texas State 
College were used. A limited amount of data and information 
was secured through personal interviews with v&rious staff 
members and administrative personnel directly or indirectly 
connected with the teacher-education and student-teaching pro-
grams at North Texas State College. Data and information per-
tinent to the progran1 under study were secured through the use 
of the evalua tive instrument which was designed and used in 
making the analysis. 
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The organization of the study.--Chapter I presents the 
background and origin of the problem. Particular attention 
was given to the establishment and development of North Texas 
State College, the purpose of the Coll ege, the establishment 
and development of student te aching , industrial arts, and 
student teaching in industrial arts. Chapter II presents 
the problem, the need for the study, purposes of the study, 
sources of data, the procedure, definition of terms used in 
the study, and the basic assumptions. Principles and stan-
dards derived from literature in the field of teacher-
education which pertain to student teaching are presented in 
Chapter III. The principles and criteria formul ated from the 
literature and used to study and evaluate t he present student-
teaching program are included in Chapter IV. An analysis of 
the program made through the use of the basic principles and 
criteria developed in Chapter IV is presented in Chapter v. 
The implications of the weaknesses of the program as indi-
c a ted by the analysis are also presented in this chapter. 
Chapter VI contains a s ummar y of the study, the results of 
the analysis, and suggested ways and means for improving the 
organization, administration, and implementation of t he 
student-teaching progrrun for industrial arts students a t 
North Texas State College. The basio principles and cri-
teria or ganized and presented in the form of an evaluative 
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instrument, and copi es of t he applicati on blank for student 
teaching , notice of assignment, and other materia ls are in-
cluded in the Appendices. 
The procedure used in the study.--The general organiza-
ti on of the study presented in the fore going paragraphs in-
dica tes the general procedure followed in the study. A 
study of the literature related to teacher educa tion with 
particula r reference to student teaching revea led numerous 
articles and s ome research reports by indi viduals, commit-
tees, and associations. These articles we r e, i n the main, 
very general in n a ture with respect to student-teaching pro-
grams. It wa s noted that extensive research h as been done 
in the area of i ndustrial arts education , bu t most of this 
rese arch has been concerned with curriculum patterns for in-
dustrial arts progr ams. One recent research study pertain-
ing to laboratory and student-teaching experiences was used 
extensively bec ause of its thoroughness, breadth, and authen-
ticity. 
The study made by Flowers and others for the American 
Associa tion of Colleges for Teacher Educ ation conta ins 
b asic principles and i ssues of student-teaching experiences 
and progr ams which were used. In considering ways and means 
to establish f urther authority f or these principles, the 
writer considered t h e use of a j ur y cons i sting of leaders in 
t h e area of stude nt te aching . Thi s technique was discarded, 
however, bec ause t he basic principles in the study by Flowers 
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and others were formulated from descriptive accounts of 
student-te aching progr ams operating in 157 teacher-educa tion 
institutions, and from the results of data, information, and 
statements supplied by personnel working with student-teaching 
programs in each of these institutions. Aetually , the use of 
the jury technique as a means of establishing further author-
ity would have in essence amounted to asking these individ-
uals to validate data, information, and their personal judg-
ments previously submitted and contained in the report. 
The literature in the field of teacher educa tion was 
studied further for other principles and standards govern-
ing student-teaching progr ams and experiences developed by 
other individuals. Five such studies were found and will be 
presented in detail later in the study. After e ach of the 
principles and standards developed and included in the 
various studies was carefully examined for meaning a nd im-
plications with respect to the organization, admi nistration, 
and implement at i on of student-teaching progr ams, fourteen of 
these principles were selected and restated for use in de-
veloping criteria in t he form of an instrument for use i n 
making an analysis of the student-teaching program under 
study. Only t hose principles which had been developed, ac-
cepted, and docmnented as basic to a student-teaching pro-
gr am as a phase of a progr am of educ ation were used. 
All of the maj or aspects of t he aforementioned phases 
of the student-te aching progr am for industrial arts teachers 
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at North Texas State College were c arefully studied with re-
spect to eac h principle and each criterion in order to deter-
mine the extent to which the principles were recognized, in-
corporated, and functioning in the program . The suggestions 
and recommendations for improving the program were based upon 
principles and standards which have been developed and ac-
cepted a s bas:i.c and fundamental to t he organizati on, adminis-
trati on, and implementa tion of a progr an of educa ti on . 
Definition of terms used in t he stud:y.--Certain terms 
are defined in order to clarify the concepts represented by 
the terms as they a re used in the study. The y a re a s follows: 
The term organization has been defi ned a s the physical 
situutions and personnel provided by the College and labora-
t or y schools f or the purpose of conducting a student-teaching 
laboratory.3 
Administration has been defined as the process of con-
ducting, operating, and managing an organization s o the pur-
poses of t he organization may be achieved.4 
The term implementati on is defined a s those procedures, 
practices, and aids which are essen tial t o the organiza tion 
and administra tion of a program in order for the stated pur-
pose or purposes to be achi eved. 
3w. D. Ar mentrout, The Conduct of Student Teaching in 
State Teachers Colleges (New York: Teachers College, Col umbia 
University, 1927), p. l49. 
4J. Don Hull , Will French, and B. L . Dodds , American 
Hi gh School Administration (New York: Rinehart & Co., 1950), 
pp . 14-15. 
Stude nt teaching h as been defined as tha t "period of 
guided tea ching when t he stude nt t akes increasing respon-
sibil i t y for t h e work with a given group of lea rners over 
a peri od of c onsecutive weeks."5 
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The term principle was defi ned a s a sta tement of theory 
or an assumpti on desi gned to explain and i nterpret a situa-
ti on and t o ~i ve directi on t o t h os e actions taken i n a given 
set of c i rcumstances. 
The te rm l abora tory te acher h as been def i ned i n the fol-
lowing words a s being 
••• a member of a l abora tory staf f rec og-
nized by the colle0 e a s qualified to guide a group 
of pupils and one or more college students, guid-
ing t he latter in their understanding and tea ching 
of the given pupil group.6 
The terms l abora tory te acher, supervising teacher, and 
cooperating teachers a re synon:ymous and are used interchange-
ably. For the purpose of th i s study the te rm s upervising 
teacher will be used. 
Professional labora tory experiences h ave been defined as 
follows: 
••• all of those c ont a cts with children, 
youth, and adults, ( t hrough observa tion, par-
ticipa tion, and te aching ) wh i ch make a direct con-
tribution t o an understanding of individuals and 
t heir guidance i n the teaching-learning process.7 
5John G. Flowers et al., School and Commtmit Labora-
tory Experiences in Teacher Education Oneonta, New York: 
American Association of Teachers Colleges, 1948), p . 7. 
6rbid., p. 2s. 
?Ibid., pp. 321-322. , -
A laboratory school h as been defined as 
••• a school of elementary or secondary 
gr ade, or both, tha t i s under t he direct c ontrol 
of or closely affilia ted with a teacher preparing 
i ns t itution whose facilities may b e used for s uch 
purposes as demonstration . , participation, experi-
mentati on, and pr actice t e aching .8 
Teacher educ ati on ha s been defined as 
••• the progr am of activiti es developed by 
an institution res pons i ble for t he prepar ation and 
growth of pe rsons preparing themselves for educa-
ti on a l work or engaging in t he work of t he educa-
ti on al prof ess i ons.9 
The term curriculum wa s defined by Good a s follows: 
A s ystema tic group of subjects required for 
graduation and certifica tion i n a major field of 
study; a genera l over-all pl an of t he con ten t or 
specific materials of instructi on tha t t he school 
should offer the student by way of qualifying h i m 
f or gr aduation or certifi c ation or for entrance i nto 
a profession.10 
A departme nt h a s been defi ned a s 
••• an administrat i ve uni t i n which the 
he ad and te aching staff make up a functional and 
aut onomous unit i n t he school. 'l'he head (d i rector) 
guides t h e work of the depart~ ent and i s responsible 
directly t o a dean .11 
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Bas i c assumptions.--The va l ue of stude nt te aching a s a 
part of the total prepar ation of prospective te achers was 
assumed. No a ttempt will be made to make a case f or it 
8carter V. Good., Di ctionary of Education (New York: 
McGraw-Hill Book Company , I nc., 1945). 
9rbid. 
10Ibid. 
llDewitt Hunt, 11 Shopwork in Engineering Divi sions of 
St ate Un i versiti e s and Land-Gr ant Colleges" (Unpublished 
dis sertation., Ohi o St a te Univer s ity , Columbus, Ohio, 1939)., 
p. 20. 
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unless the results of the study and t he suggested recommen-
da tions for the improvement of the program warrant a defense 
of the student-teaching phase of a teacher-education pro-
gram. It was assumed that if laboratory and student-teaching 
experiences are provided for prospective teachers in prepara-
tion, the teacher-educ ati on institution must provide physical 
situations and personnel for the purpose of conducting a 
student-teaching labora tory. The range and n ature of the 
student-teaching experiences will be l a r gely determined by 
the organiz ation and its administration and implementation. 
CHAPTER II 
THE ORIGIN AND BACKGROUND OF THE PROBLEM 
Pionee r Texa s exhibited an interest in educati on from 
t h e ve r y beginning . The developme nt of a system of higher 
educati on i n Texas h a s been cha r acterized by extremes of fav-
orable and unfavorable c i rc umstances. The human element h as 
been favor able, a s exhibited by t he p i oneers' interest and 
zea l f or provi ding for connnon and higher educati on a nd a s 
evidenced by sta tements i n the Declar ation of Inde pendence, 
t he Cons t i tuti on of t h e Re publ i c, and t he s e ver a l state c on-
stitutions of 1854, 1866, and 1876. The most concrete evi-
dence of t he pioneers' f a ith in educ ation is reflected by 
t h e allocation of some 42,000,000 acres of the publ i c domain 
t o be used for establishing and f i nancing public schools and 
institutions of hi gher learning . Some of the unfavorable 
c i rcumstances affecting educ ation in Texas were a c ompara-
tively sparse popula tion scattered over a large and varying 
geogr aphica l area, the l ack of uniformity of local wealth 
per capita, and linguist i c problems resulting from a he avy 
Negro popula tion loca ted i n t he eastern half of the sta te 
and a Latin-American popul a ti on located in t he s outhern, 
southwestern , and Trans-Pecos re gions. 
The hi stori cal background and development of North Texas 
Sta te College, Denton, Texas.--Like many of the first normal 
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schools established in America for the purpose of teacher 
training , the College actually had its beginning in a back-
ground of European history. Sixty-three years after James 
G. Carter, the so-called "father of normal schools" in the 
United States, petitioned the Legisla ture of Massa chusetts 
for the legal establishment of a seminary in which teachers 
could be prepared, John A. Hann, an influential citizen of 
Denton, Texas , conceived the idea of establishing a normal 
school in Denton for the training of teachers. In time, 
J.C. Chilton, a Missouri educator, was persuaded t o come to 
Denton to address a mass meeting on the subject of founding 
a normal school. The resul t s of this mass meeting and the 
influence of Chilton have ' been described a s follows: 
Following the mass meeting, w. A. Ponder 
worked out a plan for establishing the school. 
According to thi s plan, ten citizens bought one 
hundred acres of land in what is now known a s the 
College addition and gave ten acres of the plot 
for the campus of the new school. The ten men 
who gave the land were T. w. Abney, J. A. Carroll, 
G. B. Collins, B. H. Davenport, John A. Hann, 
Robert Hann, D. Head, w. A. Ponder , H. F . Schweer, 
and M. s. Stout . 
A bond issue approved b y the citizens made 
possible the erection of a building, and in the 
fall of 1890, while t he building was under con-
struction, t he school opened in temporary quarters 
in the business district of town. 
The school was leased to J .C. Chilton to be 
operated as a private normal school under the name 
of Texas Normal College. The first f aculty was 
composed of J.C. Chilton , President; J. M. Moore, 
l a t e r a b i shop of t he Methodist church; Dr. J. Q. 
Deal y , l a t e r editor of t h e Dallas News ; C. E. 
Sargent; J. A. Sanders; and Mrs . E. J . McKissack .l 
lNorth Texas St a te College, Bulle tin No. 232 (Denton, 
Texas, February, 1952), p . 42. 
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Although the school opera ted under the name of t he Texas 
Normal College, it wa s a ctually a priva te school. 
The survival of t he colle ge was rather doubtful from 
1894 to 1899 because of a dec r ease in enrollment and the ab-
sence of a s ource of guaranteed income. As a result of the 
unforeseen diff i culties encountered i n the maintenance and 
operati on of the school, t h e citizens of Denton t ook the fol-
lowing action in 1899. 
In 1899, the city of Denton of f e r ed to the 
St a te of Texas, through the Twenty-Sixth Leg isla-
ture, the buildings and grounds of the North Texas 
Norma l College for the establishment of a Sta te 
Normal College. The l egisla ture, by an act a pproved 
March 31, 1899, accepted with certa in conditions this 
donation and empowered the Sta te Board of Educ ati on 
to assume control of t he property and to organize 
and govern the school. However, a s no public f'unds 
were at the time available for its maintenance, the 
State Board authorized the tempora ry continuance of 
the school as a priva te institution. Meanwhile three 
citizens of Denton, F . E. Piner, E . C. Smith, and 
A. C. Owsley, we r e a ppointed local directors to as-
sist in carrying out the plans of the Sta te Board 
for the administration of t he school. 
In 1901, t h e Twenty-Seventh Legisla ture amended 
t he former act so a s to provide annual appropriation 
for t he support of the school, beginning September, 
1901.2 
North Texas St ate Nor mal College, h owever, wa s not the 
fir s t sta t e-supported instituti on establi shed for t he prepa-
r ati on of teachers. In 1879, the Sam Ho us t on Nor mal was 
established a t Huntsville, Texas. Duri ng t he f i rst twe nty-
f ive years of its existence, th i s school enrolled more than 
8,000 student s and doubtless prepared many excellent te achers 
2rbid., p . 43. 
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for the public schools of the state.3 A third school, South-
west Texas State Normal, San Marcos, Texas, was opened to 
students in September of 1903. 
From 1902 to 1914, the North Texas State Normal College 
prospered and offered a three-year course for teacher-
training purposes. The Annual Bulletin of 1904 states as 
follows: 
The North Texas State Normal began its first 
year's work under favorable conditions. By close 
adherence to its special field, namely the prepa-
ration of teachers for the public schools of the 
State, and by the fa i thful l abor of its faculty, 
the Normal hopes to me r i t and r eceive hereafter 
tha t generous support of the public which ha s here-
tofore been accorded it. The enrollment of the 
regul ar session beginning in September and ending 
in May in 1901-1902 was 511; in 1902-1903, it was 
546; and in 1903 to date (February 1, 1904) it has 
reached 556.4 
In 1914 the curriculum was reorganized and included four years 
of work. Concerning this reorganization of the curriculum the 
following statements were made: 
The modern university answers the public's 
needs with a multitude of courses of study, for 
the most part elective, with only certain require-
ments to insure breadth and thoroughness. For gen-
eral culture and for the va ried activities of social 
life, this elective system i s to be commended •••• 
For these reasons t he curriculum of North Texas State 
Normal College is or ganized into the following seven 
courses: 
I . The Agriculture Course, for t he training 
of teachers of agriculture and of t he bio-
logical and physica l sciences •••• 
3North Texas State Norma l College, Annual Bulletin, 1904 
(Dent on, Texas , 1904), p. 4. 
4Ibid., p. 5. 
II. The Home Economics Course, to prepare for 
the teaching of home arts and sciences in 
school of any grade •••• 
III. The Manual Training Course, for the prepa-
ration of te achers of the manual arts and 
vocational educ ation •••• 
IV. The Language Course, in which the student 
may select Latin, German, or Spanish, for 
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the preparation of teachers of these languages 
in our public schools and high schools •••• 
V. The Science Course to supply the need for 
teachers of mathematics and science in high 
schools and for departmental te achers and 
principals of elementary schools. 
VI . The Primary and Art Course, to train teachers 
for the primary and i ntermediate grades of 
elementary schools •••• 
VII . History-English Course, for the preparation 
of teachers of history and English in high 
schools nnd the higher grades of elementa ry 
schools •••• 5 
From the above date to the present, many changes have been 
made in the curriculum, some of which will be presented in 
detail l a ter in the study. 
In 1923 the Thirty-Eighth Legisla ture changed the name 
of North Texas State Normal College to North Texas State 
Teachers College. The name of the college was again changed 
to North Texas State College by the Fifty-First Legisla ture 
in May, 1949. At the same time, t he college was given a 
separate g overning board. 
The stated purpose of North Texas State College.--A 
normal school is usually defined as an institution whose pur-
pose is the professional prepe.ration of men and women for 
5North Texas State Normal College, Special Bulletin 
No. 55 (Denton, Texas, 1917), pp . 324-325. 
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teaching. There is mu ch evidence which indicates that there 
was complete agreement as to the purpose and type of insti-
tution North Texas Normal College was to be. The original 
purpose of the institution was very definite and clearly 
stated. 
lows: 
In the language of the statute, this school 
North Texas State Normal College has been estab-
lished 'for the special training of teachers.' 
Thus limited by l aw to one department of educa-
tional work, the school will be devoted exclusively 
to the object of its creation. Having the public 
school branches as a basis, it will deal with and 
seek t o develop the . principles which underlie all 
education. It will not in any sense be a rival of 
any college or university, nor yet will it assume 
the duties of the high school or academy. In a 
general wai, it must partly enter the domain of 
all these. 
In 1909 the purpose of the institution was stated as fol-
The school is maintained for the exclusive 
purpose of training and educating persons in the 
science and art of teaching. The distinguishing 
characteristic of a normal school is the fact that, 
in addition to an academic course, it offers in-
struction in the principles that underlie all edu-
cation.7 
Actually, when the two foregoing statements are stripped of 
excess verbage, they a re identical concerning the stated pur-
pose of t he institution. 
The stated purpose of the institution in 1921 implies, 
however, tha t there wa s recognized the importance of 
6North Texas State Normal College, Ca t a logue for the 
Annual Session of 1901-1902 (Dent on, Texas, 1901) , pp. 26-27. 
7North Texas State Normal College, Bulletin No . 27 
(Denton, Texas, July, 1909), p . 5. 
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recruitment of desirable individuals for the teaching pro-
fession in addition to the training of teachers. 
The North Texas State Normal College was 
established and is being maintained for the pur-
pose of preparing men and women for the profession 
of teaching. It is expected that the work of the 
institution shall be of such a n ature as to attract 
into the teaching profession students of serious 
purpose and ability. All the energies and activi-
ties are directed to this end. Its existence indeed 
can be justified only in proportion as it links it-
self thus serviceably with the great public school 
system of the State and Union.8 
Later, the purpose of the institution was stated a s 
follows: 
The North Texas State Teachers College was 
established for the purpose of preparing men and 
women for the profession of teaching; it is being 
maintained for that purpose~ ••• Better teachers 
in the public schools mean better schools, and the 
school is connnitted t o the task of prepa ring better 
teachers for the children of this commonwealth.9 
From 1901 to 1930, the efforts and thinking of the staff 
were directed toward one common end; n amely, the preparation 
of teachers for the public schools. 
The curriculum was changed many times, however, and 
gradually included courses and a re as of work not necessarily 
rela ted to a teacher-education program. These new area s of 
work were included for two reasons. First, many of the stu-
dents who were admitted to t he college a t t ended f or one or 
two years only and did not complete the teacher-education 
BNorth Texas State Normal College, Bulletin No. 68 
(Denton, Texas, Jul y , 1921), p . 19. 
9North Texas St ate Teachers College, Bul le tin No. 81 
(Denton, Texas, April, 1926), p. 81. 
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program; and second, many of the students who attended the 
college were interested in a liberal arts program or in 
preparation for other fields of work. As a result of these 
factors it was deemed necessary to study the institution 
and its over-all curriculum to consider the need and possi-
bilities for a complete reorganization. In 1945 the follow-
ing action was taken. 
North Texas State Teachers College was crea ted 
and h a s been maintained primarily for the education 
of teachers, and it continues to fulfill this pur-
pose with increasing effectiveness. There were 
always students, however, who did not desire to 
enter the field of teaching. About 1935 the number 
of such students began to increase rapidly with the 
general increase in enrollment, and it became evi-
dent that the Colle ge must provide for them. With 
the conclusion of the War, the services which the 
Colle ge was called upon to perform became so varied 
tha t a change in organization seemed advisable. 
Accordingly, in the spring of 1945, a Comrnittee 
of Reorganization was appointed to study the problem 
and made recommendations. 
After considerable research and deliberation, 
the Committee submitted its report to the Faculty, 
recommending extensive changes in the organization 
of the College, in administration, and in curricula. 
The Faculty approved the Committee's report, with 
some amendments, on November 16, 1945, and trans-
mitted it to the President of the College. The 
President presented it to the Bo ard of Regents with 
his approval on November 24, and the Board authorized 
its adoption, to become effective with the beginning 
of the long session of 1946-47. 
As reorgan ized the College consists of the College 
of Arts and Sciences, the Graduate School, the School 
of Business Administration, the School of Educ ation, 
t he School of Home Economics, and t he School o f Music.10 
lONorth Texas State College, Bulletin No. 175 (Denton, 
Texas, May, 1946), pp. 28-29. 
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This reorganization placed the Industrial Arts Depart-
ment, the Health and physical Educa tion Department, and the 
Education Department in the School of Education. A dean 
was provided to administer the School of Educati on, and di-
rectors of the foregoing departments were provided to ad-
minister the departments within the school. 
The development of student teaching at North Texas State 
College.--A study of the annual ca talogs and bulletins pub-
lished by the College from 1901 to 1914 indicate that the 
professional integration courses taught in education were 
primarily theory in n a ture. In January, 1914, however, a 
seven-room frame building was completed for a "model train-
ing school," making it possib~ for prospective teachers in 
preparation to teach pupils under supervision.11 The first 
Training School and student-teaching program have been de-
scribed as follows: 
The Training Department consists of a school 
of seven grades, limited t o sixteen pupils to a 
grade. The Training School opened January 15, 1914, 
with five teachers and one hundred pupils . Beginning 
next September a school of nine grades will be main-
tained •••• 
The Traini ng School is designed to give the stu-
dents of the Normal College careful training in the 
arts of teaching in the grades . Each student in the 
Training School Department is required to teach a t 
least one term before gr aduation, under t he super-
vision and instructi on of the director and the train-
ing teachers. 
llNorth Texa s State Normal College, Bulletin No . 44 
(Denton, Texas , July, 1914), p. 7. 
The different members of the Normal School 
Faculty and the teachers in the Training School give 
"Model II reel tations with critic ism and discussions of 
the work in the different subjects. 
While actual teaching in the Training School is 
required only of members of the Senior Class, members 
of other classes are required to do observation work, 
prepare lesson plans, etc. Each student teacher is 
required to prera re lesson plans a week in advance of 
the work •••• 2 
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In 1917 the State Le gisla ture a ppropriated $80,000 for 
an Education Building for the College. The building was to 
serve two purposes; namely, to provide additional classrooms 
f or the College, and to house the Training School. The build-
ing, when completed, was described as having forty classrooms, 
being absolutely fireproof, and h aving lighting and ventila-
tion which "followed the latest standards for school archi-
tecture. 11 13 
The student-teaching program made possible by the erec-
tion of the Educ ati on Building and the educ a tional purposes 
of the Training School program were stated in 1924 as fol-
lows: 
As now organized and administered, the Training 
School offers splendid opportunities to the children 
of the grades and to college students in their pro-
fessional preparations. The college student now h a s 
the opportunity of s pending a ye ar in close study, 
association , and professional prepa r a tion in the work 
of the Training School. On the other h and, no stu-
dent will be permitted to come before the class of 
children to teach until the critic-teacher and super-
visor under whom he is working are convinced tha t he 
12North Texas State Normal College, Bulletin No. 44 
(Denton, Texas, April, 1914), pp. 36-37. 
l3Campus Chat (Den t on, Texas), January 9, 1919, p. 1. 
is prepared t o do effective, creditable teaching. 
It is the belief of the col l ege authorities of this 
teachers college tha t our students in training should 
have a large and ample opportunity to participate in 
actual, sane, sensible, and practicable classroom 
activities which will enable them to go out into the 
public schools of this State and with confidence and 
assurance effectively take hold of the work of teach-
ing. It is f urther believed that here our students 
should gain a working knowledge and techniques that 
will enable them to place their teaching on the high-
est plane of instruction. The work of the students 
in the Tra ining School should very greatly help them 
to realize both of these ends.14 
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The Training School, l a ter called the Demonstrati on School, 
a nd presently called the Laboratory School, functioned as an 
autonomous unit of the North Texas Sta te College until 1950, 
and was administered b y a d i rector who was also a member of 
the staff of the Education Department. 
In 1950 t h e Board of Regents representing North Texas 
State College and the Superintende nt of the Dent on Independ-
ent School District entered i nto an agreement whereby the 
campus Laboratory School was leased t o the Denton Independent 
School District wi t h certain provi sions. A detailed account 
of the trans action and its provi sions will n ot be presented; 
those provisions that affected the student-teach i ng progr am 
and i ts or ganization, however, wi l l be pre s ented l a ter. The 
pr ovi sion s of t he t r ans acti on, howe ver, are of su ch a n a ture 
tha t t he present Lab or atory School i s a ctually an autonomous 
unit of both North Texa s St a te College .and t he Dent on Inde-
pendent School District. 
14Campus Chat (Denton , Texas), Septemb er 23, 1924, p. 2. 
27 
The present organiza tion of the school provides for a 
director who also serve s as the director of the teacher-
education program of the College. The Laboratory School is 
organized as follows: 
The Elementa ry is composed of g rades from the 
kindergarten through the sixth grade. The enroll-
ment of each grade is limited to thirty. Admission 
to the elementary school is by application. Blanks 
may b e secured from the office of the principal. 
The junior high school is composed of grades 
seven, eight, and nine •••• 
The Laboratory School is a unit of the public 
school system of Denton. It is affili a ted with the 
State Education Agency and the Southern Association 
of Colleges and Secondary Schools.15 
The Denton Independent School District agreed, in the 1950 
transaction, to furnish North Texa s Sta te College the use of 
the Denton Public Schools for providing college students op-
portunities for observation, participati on , and student teach-
ing i n elementary and secondary education. Fr1or to this 
contract, there existed verbal agreements only between the 
two schools concerning student teaching , and the College h ad 
used the Denton Public Schools f or observation and student 
tea ching extensively in certain fields for several years. 
Courses in student te aching a t North Texa s State College 
from 1914 to 1952.--When pr ovision s were made f or the estab-
l i shme nt of a Training School t o serve a s a student-teaching 
l abora tory, formally organized courses identified as "Prac-
tice 'l'eaching and Observation Work in the Tra ining School" 
15North Texa s State College, Cata log Number 232 (Denton , 
Texas, February, 1952), pp. 214-215. 
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were introduced into the college curriculum. The first course 
to appear in the Annual Bulletin of 1914 was listed as "Edu-
cation 12. 11 16 Research failed to revea l any significant in-
formation concerning th j_ s course because the bulletin descrip-
tion of the course actually describes the Tra :Lning School and 
its stated purpose. 
In a later bulletin published in 1918, a course listed 
as "Educa tion 44: Pr actice Teaching in the Training School--
(3-term hours)" was listed and described as follows: 
••• this course consists of critical observations, 
special practice in organization and presentation of 
subject matter, and teaching under the direction of 
expe rienced s upervisors .17 
Another change in the courses pertaini ng to student tea ching 
was noted in a bul letin published i n 1919. Apparently this 
change wa s designed to provide expe riences for prospective 
elementary tea chers and actually resulted in the formation 
of a new course for student teaching. The following de-
scription was given of the course: 
Education 32: Teaching in the Primary Grades . 
A number of observations and s on:a te aching in the 
grades of the Training School will be conducted 
with particuL;.r reference t o the development of t he 
lesson plan as art instrument of successful teach-
ing .18 
16North Texas Sta te Normal College, Bulletin No. 44, 
pp . 36-37. 
17North Texas Sta te Normal College, Bulletin No. 60 
(Dent on, Texas, May, 1919) , p . 32. 
l8North Texas State Normal College, Bulle tin No . 67 
(Denton, Texas, May, 1919), p . 32 . 
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By 1924, a defi nite pattern of courses designed to pro-
vide observation and student-teaching experiences for stu-
dents preparing to teach in the elementary and secondary 
gr ades h ad been developed and was included in the curr1cu-
lum. St~ldents who c ompl e ted a major j_n elementary educ ation 
were required t o c omplete the following courses: 
Education 201. Principles and Practice in the 
Primary Grades. 
First term's work for sophomores preparing for 
kindergarten and primary work who wish practice teach-
ing during the sophomore ye ar ••• during this term 
the student does very little practice teaching. 
Education 202. Principles ~nd Practice in the 
Primary Grades. 
Second termts work for sophomores prepa r i ng for 
kindergarten and prima ry work who wish practice teach-
ing during the sophomore year ••• during the term 
the student does an increased amount of student te ach-
ing. 
Educa tion 203. 
Pr imary Grades. 
Principles and Practice in the 
Third term's work for sophomores pre paring for 
kindergarten and pr imary work who wish pr actice teach-
ing during the sophomore year ••• during this tenn 
the student doe s an increased amount of student teach-
i n g .19 
Three separate courses were provided for those wh o were pre-
pa ring to teach in t he intermedi a te grades, and three courses 
were provided for those who were preparing to teach in the 
sec ondary grades. The descriptions given of t he courses de-
signed for observati on and student te aching in the inter-
mediate and secondary gr ades are identical with those for the 
kindergarten a nd primar y gr ades except that they a re 
19North Texas State Teachers College, Bulletin No. 76 
(Denton, Texas, January, 1924), p. 84. 
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definitely ear-ma rked for the intermediate and secondary 
grades. rrhe courses are listed in the bulletin as 11 Educa-
tion-211, 212, and 213, 11 and "Education-221, 222, and 223. 11 
Each course is listed as a "2 term-hours course. 11 20 
"Education-310, Practice Teaching," was i ncluded in the 
same pattern of courses and was one of the major requirements 
for the permanent certificate and gr aduation. 
In this advanced course of practice teaching 
the student is expected to do a much higher grade of 
te aching than c an be expected in his first ye a r of 
teaching . In beginning this course, the student is 
supposed to have control of the ordinary elements 
of class management, and will be in a position to 
concentrate his efforts on a high grade of instruc-
tion. The student's work will be evaluated b y the 
principles of te ach ing a s set out in the courses in 
education. Open to juniors and seniors, and re-
quired for gradua tion.21 
The student received 11 2 term.-hours" of credit for the comple-
tion of t he fore going course. 
Ver y f ew changes were made in the individual courses and 
the genera l pattern of courses in observa tion and student 
te aching fr om 1924 to 1929. Be ginning in 1925, however, all 
students were re qui red t o make a grade of sixty i n writing 
as me asured b y a standa rd scale before rece i ving credit in 
any of the a r orementi one d courses. 
During the 1929-1930 school ye ar, the curriculum of the 
Departme nt of Educati on was reorganized. The following de-
scripti on of the new program was given. 
2orbid., p . 85. 
21Ibid., p. 86. 
The Department of Education is composed of two di-
visions: 
(1) The Division of Theory 
(2) The Division of Practice 
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These two divisions are so adjusted as t o form 
one articulate and functional whole, the Theory di-
recting Practice and Practice clarifying the giving 
meaning and slgnificance to Theory. Problems aris-
ing in the Discussion of Practice are passed over as 
practical working materi al to the Division of Theory. 
Theories and principles developed in the Division of 
Theory are passed on to the Division of Practice for 
verific ation and demonstration.22 
The courses included in the curriculum of the Division of 
Theory included work in psychology, pedagogy, history, 
philosophy, supervision, and administration. The Division 
of Practice provided courses and work pertaining to obser-
vation, planning, and student teaching in the Demonstration 
School. 'I'he aforementioned course, "Education 310-Practice 
Teaching, 11 was changed and 11 sted as "Educ a ti on 400-Demonstra-
tion Teaching."23 
From 1930 to 1942 there was a tendency to alter the 
courses in education pertaining to observation and student 
teaching in regard t o the amount of actual time spent in ob-
servation and student teaching. This may have been due to 
the increase in enrollment which made it difficult if not 
impossible to accommodate the large number of students with 
only the College Demonstration School to serve as the lab-
oratory. By 1942, student-teaching experiences during the 
22North Texas State Teachers College, Bulletin No. 90 
(Denton, Texas, January, 1929), p. 84. 
23Jbid., pp. 84-92. 
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sophomore and junior years were limited to short assignments 
and provided for in Educati on courses 231, 232, and 234, each 
designed for the preparation of elementary, intermediate, and 
secondary majors. Two courses listed a s "Education 405E-
Advanced Teaching Techniaue s f or the Elementary Schools," and 
"Educati on 405H-Advanced Teaching Techniques for Secondary 
Schools 11 were added to the curriculum. 'l'he courses which 
provided f or actual student teaching under s upervision were 
listed a s "Education 410E 11 and "Education 410H. n24 
During the fall semester of the 1947-1948 school ye ar, 
two addi tional courses for student te aching known e. s "Educa-
tion 411E" and "Educati on 411H 11 were added to the curricu-
lum.25 These two courses were actually a c ontinua tion of 
"Educati on 410E'' and "Education 410H, 11 thus making it pos-
s i ble for a student to e ar n six semester hours in actual 
stude nt teaching. Applica tions for these two courses are 
not considered until all students who have applied for the 
first courses, "Education 410E" or 11 410H, 11 have been assigned 
b y the Director of Student Teaching. Bec ause of the large 
number of applicants f or the beginning cours es and the lim-
ited number of places for student teachers, the number of 
students who actual ly take the second course is very small. 
24North Texas State Teachers Colle ge , Bulletin No. 145 
(Denton, Texas, July, 1942), pp. 109-112. 
25North Texas State College, Bulletin No. 195 (Denton, 
Texas, May, 1948), p. 187. 
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Since the school year of 1947-1948 to the present, no major 
changes have been made in the pattern of courses pertaining 
to observa tion and student teaching. 
The development of Industrial Arts a t North Texas State 
College.--Like the parent institution, that purt of the cur-
riculum presently referred to as Industrial Arts h a s experi-
enced changes in regard to its name. Manual Training was 
first introduced into the curriculum of North Texa s State 
Normal College in 1910. The i ntroduction of this phase of 
work into the college curriculum probably resulted from the 
enactment of the State Aid Law of 1910, wh ich provided for 
state aid to institutions of higher learning preparing 
teachers in the areas of domestic science, agriculture, and 
manual training. 
A study of the bulletins published by the College gave 
little informa ti on concerning the Manual Training Depart-
ment and its curriculum from 1910 to 1916. The first 
classes, however, were taught by C. A. Tripp who came from 
Michigan. The manual training shop was e quipped, in the 
main, with hand tools; some power equipment, however was se-
cured and installed. The power to operate the power equip-
ment was received from a small upright gasoline engine.26 
Nine courses or units of work were listed in the bulletins 
26statements by s. A. Bl ackburn, Present Director of the 
Industrial Arts Department and member of the staff fr om 1915 
to 195-, personal interview. 
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published between 1910 and 1916, but the courses were not de-
scribed as to content.27 
The facilities provided for teaching manual training and 
the various areas of work were briefly described as follows 
in 1920: 
The Department of Manual Training has its lab-
oratories, drafting rooms, and exhibit rooms on the 
two lower floors of the Manual Arts Building. Each 
l aboratory is well eauipped with the necessary equip-
ment for turning out first-cl a ss work. 'l'here are 
separate l aboratories for drafting, handwork in wood, 
cabinet work using power equipment, cement work, 
foundry work , and bla cksmithing. The department is 
constantly adding e quipment a s needed to kee p abreast 
with modern practices. Pl ans are under way to add 
machine shop work in iron and automobile repai ring 
as s oon a s possible.28 
Fifteen course s in manual training on the college level and 
four units of wor k on the sub-college level were included in 
the curriculum in 1921. 
In 1922, North Texas State Normal College was officially 
designa ted as the Texas State Normal College to prepa re teach-
ers in those a re as of work rel a ted to trades and industries 
as described in the provisions of the Smith-Hughes Law of 
1917. Students who were prepa ring to teach manual training 
were eligible to enroll in the s pec ial voc ational courses 
which were added to the program • 
• • • Students who h ave completed a minimum 
of thirty-s ix hours in manual training will be 
27North Texas State Normal School, Bulletin No. 50 
(Denton, Texas, June, 1916), p. 23. 
28North Texas State Normal Bollege, Bulletin No. 64 
(Denton, Texas, July, 1920), p. 20. 
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offered vocationa l courses during the summer term, 
beginning in 1923, leading to a special certificate 
qualifying for the teaching of these subjects •••• 29 
Even though a program embodying the special voc ational courses 
was organized and an instructor was employed to teach them, 
the program did not function and was discontinued within a 
period of a few years. Its discontinuance was attributed to 
an insufficient student enrollm.ent.30 
The Manual Training Department was changed in many ways 
i n 1925. The term Manua l Training was dropped and the de-
partment was renamed Industrial Education. The courses were 
reorgani zed, and the number was increased. The new depart-
ment and offerings were described a s follows: 
The course of study for Industrial Education 
is divided into four divisions: Industrial Arts, 
Mechanic a l and Sense Instruction, and Smith-Hughes 
Voca tional, Linotype and Typography.31 
Included in the Industri a l fl. rts Division were the same courses 
previously listed as Manual Training. The Division of Meehan-
ical and Sense Instruction included training in the use of 
visual aids. The courses in mechanical devices, photographic 
aids, me thods, a nd administrations were lised in this di-
vision. 
This c ourse h a s been designed to meet the 
demand for a course in which student s can le arn 
29North Texas State Normal College, Bulletin No. 81, 
p. 98. 
30statements bys . A. Blackburn, pe rsonal interview. 
31North Texas State Teachers College, Bulletin No. 78 
(Denton, Texas, April, 1925), p. 91. 
the use of the many mechanical and sense aids whi ch 
have been discussed to improve instruction in the 
public schools. The course is an elective and open 
to all students of t h e collece •••• It is n ot to 
be substituted for t he regul ar courses planned for 
students who major in Industrial Education.32 
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Concerning the Divisions of Smith-Hughes work and Lino-
t ype and Typography, the same bulletin contains the follow-
ing statements: 
The North Texas State Teachers College has been 
officially designRted as the Texas State Teachers 
College to train teachers in subjects bearing on trades 
and i ndustries, as required under the provisi ons of the 
Smith-Hughes Law. Students who have completed a mini-
mum of eighteen hours in Industrial Education may se-
lect these courses as part of their electives •••• 
The College is well equipped and prepared to 
train men and women for linotype operators, mechanist 
operators, pressmen, bookbinders, printers , and proof 
readers, as well as to train tea chers to teach this 
rapidly growing and po~ular vocation in the schools and 
·colleges of the State. 3 
In a bullet i n which was published in 1926, however, it was 
noted that the division of work pertaining to Smith-Hughes 
vocational work had been d i scontinued, and the curriculum of 
the Industri al Education Department had been divided into three 
divisions; namely, Industrial Arts, Visual Aids, Linotype and 
Typography.34 
From 1927 to 1936, the future of the Industrial Educa-
tion Department was uncertain, and the administration of the 
College seriously considered discontinuing the department 
32Ibidl., p. 93. 
33!'6TcI., p. 94. 
34North Texas State Teachers College, Bulletin No . 81 , 
p. 99. 
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altogether. Some of the reasons given for the possible dis-
continuance of this area of wor k were the failure to place 
graduates with ma jors in industrial educ ation in teaching 
positions, and the small enrollment in the department.35 
Beginning in 1937, there wa s a gradual increase in the 
number of students who took courses in industrial education 
each year until 1940. Table 1 shows the enrollment in the 
department, in terms of cla ss cards, for the spring semester 
of each ye ar from 1935 to the present date. As a result of 
the increase i n enrollment, the department was reorganized 
and the curriculum was changed in 1938. 
TABLE 1 
ENROLLMENT I N INDUSTRIAL ARTS FOR EACH 





















. . . . . . . . . . 145 
• . . . • . . . . . • . 150 
• . . . . . . . . • . . 184 
. • . . • • . • . . • . 200 
• • • • • • • • • • • • 375 
• • • • • • . • • • • • 439 
. • • . • • • . . . • • 314 
• • • • • • • • • • • • 363 
• • • • . • • • • • • • 100 
. • • • • . • . . • • • 121 
. . . • • • • • . • • • 192 
. . . . • • • . . • • . 851 
•••••••••••• 1,161 
• • • • • • • • • • • • 1,250 
•••••••••••• 1,302 
• • • • • • • • • • • • 959 
• • • • • • • • • • • • 793 
• . . . . . • • . • • • 891 
35statements bys. A. Blackburn, personal interview. 
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The purposes or objectives of t he department were stated 
as follows: 
The courses offered by the Department of In-
dustrial Education are intended to serve two pur-
poses: (1) to prepare students to teach industrial 
education in the public schools, and (2) t o g ive 
students in other departments an opportunity to 
supplement work in their chosen fields.36 
Students were advised to pursue the followi ng recormnended 
program in industrial arts. 
In order that majors in industrial education 
may be better prepared to teach several kinds of 
shop work and still be able to s pecialize in one 
type of work, the requirements have been arranged 
as follows. 
Laboratory of Industries or General Shop: 121-122, 
131-132, 133-134, 234-236, 331-332, and 311-312. 
Woodworking: 121-122, 133-134, 131-132, 205, 234, 
312-313, and 331-332. 
Metal Work: 121-122, 131-132, 133-134, 234-236, 
311-312, 331-332. 
Mechanical Drawing: 121-122, 131-132, 211-234, 
231-232, 331-332, 312, and Art 405. 
Printing: 121-122, 137-l38L 131-211, 237-238, 
331-332, 312, and Art 400.3·1 
Thirty-six semester hours in industrial arts were re quired 
for a major, and majors were advised to select a minor teach-
ing field in physical education or mathematics. 
From 1938 to 1945, only minor changes were made in the 
department in regard to courses and requirements. The name 
of the department was changed from Industrial Education to 
Industrial Arts in 1939. In 1946, however, when the college 
36North Texas State Teachers College, Bulletin No. 125 
(Denton, Texas, April, 1938), p. 19. 
37rbid., p . 119. 
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was reorganized and the Department of Industrial Arts was 
made a division of the School of Education, several new 
courses were introduced into the curr i culum. The number of 
semester hours required for a major in industrial arts was 
raised to fifty-four, fort y-five of which had to be in lab-
oratory courses equally divided between woodwork, metal, and 
drawing.38 In order to comply with the reorganization of 
the College, and in order to keep within the general frame-
work of t h e guiding philosophy of the institution with re-
spect to providing a curriculum which would offer prepara-
tion in teacher education in industrial arts and prepar ation 
in other related areas of work, the purposes of the Industrial 
Arts Department were stated as follows: 
The courses offered by the Department of 
Industrial Arts are intended to serve four pur-
poses: (1) to prepare students to teach i ndustrial 
arts in the public schools; (2) to give students 
in other departments an opportunity to supplement 
work in their chosen fields; (3) to give training 
in several trades; and (4) to give terminal courses 
in some specialized field.39 
The most recent change in the curriculum pattern for in-
dustrial arts students preparing for t he teaching profession 
was made during the fall semester of t he 1951-1952 school 
year. After much study by the Industrial Arts Staff and with 
the advice of the Dean of the School of Educati on, the program 
was reorganized so a s to include preparation in all of the 




major areas of indus trial arts; s pecialization in only a few 
of the maj or areas of industria l arts is discouraged. The 
present curriculum pattern a t North Texas Ste.te College de-
si gned to prepare industrial arts teachers f or the public 
schools is as follows: 
For the Degree of Bachelor of Science with a 
major in industrial arts, a student must complete 
fifty-four semester h ours in industrial arts. Forty-
five of the fifty-four semester h ours must be in l ab-
oratory cours es ·with a minimum of nine hours in ea ch 
of the following phases: (1) Drawing, (2) Metal, and 
(3) Woodwork. The following courses are required of 
all students who plan to major in industrial arts and 
fulfill t he renuirements for a teaching certificate: 
Drawing : Indus trial Arts 131, 132, 331 (9 hours) 
Me tal: Industrial Arts 1 22 , 125, 234, or 
236 (9 hours) 
Wood: Indus trial Arts 121, 126, 246 (9 hours) 
Industrial Arts 137, 245, 315, 431 (12 hours) 
In addi tion to the foregoing required thirty-
nine semester hours, e ach student must select and 
cc,mplete fifteen additional semester hours of labora-
to r y courses, six of which must be in one phase of 
industrial arts such as metal, drawing , or woodwork. 
These courses should be selected and pl anned in con-
sultation with t h e director of t he depa rtment. Of 
the total re quireme nt of fifty-four semester hours 
i n industri a l arts, fifteen semester hours mus t be 
completed in courses numbered 300 or above. 
It i s recommended that industrial arts majors 
who plan to teach complete t he following courses: 
Physics 1 31, 132 (Electr i city and Magnetism; Sound 
and Light), and 134 (Photography) 
Business Administra tion 305 (Merchand :l si ng Art) 
Art 270 (Ceramics) 
Majors are advised t o select a minor j_n the fleJd 
of education. 
Students who expect to complete the reauire-
ments for a te aching certificate and teach industrial 
arts should complete Educ a tion 161, 162, 241, 242, 
340, 342, 410H, and Industrial Arts 334. 
Ma jor s in elementary educ ati on and others who 
are interested may enroll for Industrial Arts 200 
(Woodwork for Elementary School) without prere quisite. 
Industrial Arts 213 (Beginning Crafts Work) mRy al so 
be scheduled by students fr om other departments 
without prerequisite. 
Pre-engineering studen t s should t ake Industrial 
Arts 131-132 and 121-122. 
A suggested program for students who major in 
i ndustrial arts follows. Thls program i s planned 
so tha t students ma j oring in i ndustrial a rts may 
complete the required courses in industrial arts 
and the other requirements necess ar y for t he degree 
of Bachelor of Science in Industrial Arts and f ulfill 
t he requ irements for a teaching certificate. I t is 
recommended tha t a student majoring in industrial 
a rts schedul e alterna tely two courses ln industrial 
a rts one semester and three courses the next semester 
in orde r to maintain a balance of i ndustrial a rts 
courses in relation to the total program. 
Freshman Year 
Course Sero. Hours 
Ind. Arts 131-132. • • • • • • • • • • • 6 
Ind. Arts 121-122. • • • • • • • • • • • 6 
Ind. Arts 125 or 126. • • • • • • • • • • 3 
Education 161-162. • • • • • • • • • • • 6 
English 131-132 • • • • • • • • • • • • 6 
Libra ry Service (Required). • • • • • • • 1 
Physical Education (Re quired) • • • • • • 2 
Social Science. • • • • • • • • • • • • • 3 
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Sophomore Year 
Course Sem. Hours 
Ind. Arts 234, and or 236, and or 246. • 6 
Ind. Arts 137 and 245 • • • • • • • • • • 6 
Ind. Arts 315 and 331. • • • • • • • • • 6 
Education 241, 242, or 231, 232. • • • • 6 
English 221-222 or 235-236. • • • • • • • 6 
Physical Education (Required) • • • • • • 2 
"32° 
Junior Year 
Course Sem. Hours 
Ind. Arts (Electives) • • • • • • • • • • 6 
Ind. Arts 334. • • • • • • • • • • • • • 3 
Education 340, 342 or 331 and 332. • • • 6 
Government 204. • • • • • • • • • • • • • 3 
Physics 131, 132, 134. • • • • • • • • • 9 
B. A. 305. • • • • • • • • • • • • • • • 3 
3() 
Senior Year 
Course Sem. Hours 
Ind. Arts 431. • • • • • • • • • • • 3 
Ind . Arts (Electives) • • • • • • • • • • 12 
Social Science. • • • • • • • • • • • • • 3 
Education 410H or 410E. • • • • • • • • • 3 
41 
Art 270 ••••••••••••••• 
Electives (3 hours must be t ake n from 
College of Arts and Sciences) ••• 
• • 3 
• • 
A student who plans to earn the degree of 
Bachelor of Science with a major in elementary 
or secondary education and wishes to select in-
dustrial arts as a teaching field must complete 
thirty semester hours of industrial arts . The 
following industri a l arts courses are required. 
Drawing 131, 132 
Woodwork 121, 246 
Metal Work 122, 125 
Crafts 315 
In addition to the foregoing re quired courses, 
t he student must complete Industrial Arts 334 and 
six other advanced semester hours of laboratory 
courses. 
The program for a minor in industri a l a rts 
should be planned :in c onsultati on wi t h the Djrector 
of the Industrial Arts D~partment and the Dean of 
t be School of Educ a tion.40 
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The Industrial Ar t s Staff at North Texas State College 
recognizes tha t the American socie t y is dynamic; tha t c on-
tinuous study and e val un tion of t h e curriculum a r e necess a r y 
if the department c ontinues t o mee t t he ma j or demand placed 
upon i t --that is, the pre pa r a tion of qua lified and effective 
industrial a rts teachers in a dynrunic society. 
Research falled to disc over a written statement concern-
ing t h e philosophy of the Industrlal Arts De partment pri or to 
1952. The various sta tements p1ililished in the College bulle-
tins concerning t he pur poses of the depart ment nnd co1;rse of-
ferings, h owever, i mpl y t h e un derlylng phi losophy from tine 
to time. 
40North Texns State College , Bulletin No . 232, pp . 229-
231. 
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Concurrent with the afore-menti oned study of the in-
dustrial a rts program during the fall of 1952, the staff was 
a ls o studying the present certification l aws for industrial 
arts te achers in the State of Texas, to formulate proposals 
to submit to the 'l'exas Education Agency for consideration 
concerning the revision of the certification laws. In order 
t o formul a te a curriculum f o r :i.ndustrial arts teachers and 
to f ormul ate requirements for certification, the staff found 
it necessary to re-define the term "industria l arts 11 and to 
formul a te and sta te its guiding philosophy. 'l'he defini tion 
of the term and the sta tement of philosophy as formula ted and 
accepted by the staff are as follows: 
Industrial Arts Defined: Industrial arts i s that 
phase of general educati on designed to provide ex-
ploratory experiences with the tools, equipment, 
materials, and processes of i ndustry and concerns 
itself wi th the s oci al, economic, and technological 
problems re sulting from an industriai society. 
Guiding Philosophy of Industrial Arts: The guiding 
philosophy of industrial arts as a phase of general 
education i mpli e s tha t industrial arts is l ar gely of 
an informative, t echnical, and s ocial n ature, thereby 
contributing to t he i ntellectual development, social 
orienta tion, and to the economic adjustment of the 
indi vidual for more eff ective living in an industrial 
society.41 
Thi s definition of industrial arts and statement of guid-
ing philosophy expres s and impl y tha t the staff bel i eve indus-
trial arts t o be a curriculum are a rather than a subject or 
4l"Recommendations for Ce rtification in Industri a l Arts 
for the Provisional, St andard, and Prof ess iona l Certificate" 
(Industria l Arts Department, North Texa s Sta te College, Denton, 
Texas), p. 1. (Mimeogr aphed) 
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course. This requires a curriculum for the preparation of 
te achers tha t is bro ad and general i n na t ure . This t ype of 
curr i culum must a ls o inc lude many i ndividua l co r related 
cours e s tha t are spe cif ic and compreh ensive in order to pre-
pa re ade quately industria l arts t e ache 1.,s. 
St udent te a ch ing i n industrial arts at North Texa s Sta te 
College .--Even though i ndus tri a l a rts wa s introduced into the 
col l oge curr i c u l um in 1910 and a "Model 'Training School" was 
established for observati on and student-teaching purposes in 
1 914., the re cords indi c ate tha t ve r y little organized and 
supervised student teaching in i n dustrial a rts actuall y oc-
curred prior t o 1938. In 1921., indus trial a rts was included 
in the Training Scho ol curr ! culum . The industrial a rts., a s 
taught, actually i ncl uded domestic science f or t he girls and 
manua l training for t he boys and was t augh t in gr ades six., 
se ven., and nine, one doub le period per week. 42 An i nstruc-
tor was not employed to tea ch the courses in manual training ; 
inste ad., the classes were taugh t by stude nt te achers or by 
sorre regul ar stai'f r.iembe r of t h e industrial urts department 
who would a ccept t h.ts responsibil i ty in additi on to h i s regu-
l a r te a chine; l oad. 43 'l'he number of a pplico.nts for student 
teaching was small during th i s interval of t ime; the cla sses 
42North Texas Stnte Normal College, Bulletin No . 68 , 
p. 105. 
43st a tement b y H. J . P . Ve tz, Member of Industrial 
Arts Department Staf f, North Texa s St a te College, from 1914 
to 1935, pe rs onal interview. 
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were taught in the college shop when regularly-scheduled col-
lege classes were not using it. 
From 1927 to 1942 some students who applied for student 
teaching were assi gned to the Denton High School. The nurn-
ber ws. s small and rarely exceeded two students per ye ar. 
Little or no supervision from the college wa s provided for 
the students who were assigned to the local high school from 
1927 t o 1938.44 Sometimes industrial arts students were 
assi gned to regular college classes to do their student teach-
ing. According to S. A. Blackburn, present director of the 
department and member of the staff fr om 1917 to the present 
time, the greater per cent of all student teaching in indus-
trial arts at North Texa s State College between 1917 and 1942 
was done i n regul ar college classes.45 
An additional staff member was added to the industrial 
arts staff in 1938, and a part of his teaching load included 
the supervision of student teachers in industrial arts. Reg-
ular organized courses in industrial arts were taught for the 
Demonstration School students b y student teachers in the col-
lege shop under the supervision of this instructor. A few 
student teachers were assi gned -to the elementary schools and 
junior high school of the local public school system. With 
the advent of World War II in 1942, and the rapid decrease 
44statement by c. C. Jones, Industrial Arts teacher in 
Denton High School from 1927 to 195-, personal interview. 
45statement by S. A. Blackburn, personal interview. 
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in student enrollment, the student-teaching program in indus-
trial arts practically ceased to operate until 1945. 
The director of the Demonstration School and the direc-
tor of the Industrial Arts Department recommended to the 
President of the College that tools, equipment, and materials 
be bought to establish an i ndustrial arts program for the 
Demonstra tion School in June of 1944. This recommenda tion 
was approved b y the President. An instructor was employed 
and the necessary tools, equipment, and materials needed to 
organize and conduct a general shop program were secured. 
Units of work in the areas of drafting, woodwork, metal 
work--both hand and machine work--photography, crafts, and 
electricity were included in the program. This industrial 
arts shop was designated a s the college student-teaching 
l aboratory for industrial arts. During the 1944-1945 school 
year, however, only one student did student teaching . 
The enrollment in industrial arts increased very rapidly 
during the 1945-1946 school year, also the number of students 
re questing student teaching. The increase in the number of 
student teachers is shown in Table 2. The industrial arts 
instructor in the Demonstration School was transferred to 
the college staff during the summer of 1946 and was tm.of-
ficially designated as the supervisor of student teaching in 
industri a l arts. His teaching load, in terms of classes, was 
reduced to one class in order tha t he c ould work more closely 
with student teachers and the student-te aching program. 
ff : 
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During the spring semester of 1947 it became very obvi-
ous that with the increase in the number of students request-
ing student teaching, and with only two schools, the Demon-
stration School and the Denton High School, t o serve as stu-
dent-teaching laboratories, it was imperative to make arrange-
ments with other nearby schools to serve as student-teaching 
laboratories. After a series of conferences between the Dean 
of the School of Education, who wa s al so acting as the Direc-
tor of the Demonstration School, and the industri a l a rts 
s upe rvis or of student teaching, it was agreed that an attempt 
should be made t o secure additional schools to serve as 
student-teaching l aboratories and that arr angements should be 
made to introduce industrial arts into the elementary grades 
of the Demonstrati on School. It was also agreed tha t the 
practice of assigning student teachers t o regular college 
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classes for student teaching was to be discontinued. A 
series of conferences was held between the industrial arts 
supervisor of student teaching and the supervisor of indus-
trial arts in the Fort Worth Public Schools, Fort Worth, 
Texas, concerning student teaching in industrial arts in the 
Fort Worth Public Schools. A plan was submitted to the Dean 
of the School of Education and to the Superintendent of the 
Fort Worth Public Schools. The plan was a ccepted and the 
agreement and conditions concerning the project were verbal. 
The selection of the schools to serve as laboratory schools, 
the selection of supervising teachers, a nd other necess ary 
arrangements were made b y the supervisor of industrial arts 
for the Fort Worth Public Schools and the staff members 
representing North Texas State Teachers College. 
The fall semester of 1948 mar ked a new era in student 
teaching in industrial arts and for the entire student-
tea ching program a t North Texas State College. After much 
planning , the selection of schools and s upervising teachers, 
the arranging of student schedules, arranging for transporta-
tion, and overcoming numerous other d ifficulties which were 
enco1mtered, six industrial arts students were assigned to 
the Fort Worth Public Schools t o do their student tea ching . 
These students corrnnuted daily to Fort Worth, Texas, and 
taugh t the entire day for a period of s i x weeks. 
A portable tool ki t was buil t and e auipped wi th the 
necessar y tools for industria l arts in the elementa r y g r ades, 
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and industrial arts was introduced into the elementary 
grades, one through six, of the Demonstration School a t North 
Texas State College. 1be industrial arts was not taught a s a 
course in the elementary grades but was correlated whenever 
possible wi th other units of le arning in the social and natu-
ral sciences, language arts, mathematics, and health. 
Arrangements were made, and eighteen students were 
assigned to the Fort Worth Public Schools during the spring 
semester of 1948. Arrangements were also made wi th the 
supe rintendents of the public schools of Pilot Point, Sanger, 
Justin, and Aubrey, which are al l located within twenty-
three miles of Dent on, Texas, to place industrial arts stu-
dents in these schools to do student teaching. Prior to this 
date, industrial arts was not taught in the Aubrey and Pilot 
Point school systems; each of these schools agreed to provide 
housing facilities, tools, equipment, and the materials needei 
to include industrial arts in the curriculum, provided North 
Texas State College would provide student teachers and a 
supervisor to organize the program and t each the students. 
In t hi s way a general industrial arts program wa s introduced 
in each of the schools . 
Table 3 presents data concerning the numbe r of industrial 
schools which were used as student-teaching l ab or a tories for 
indus trial arts betwe en 1940-1952. 
In 1949 an industrial arts teacher wa s employed for the 
Aubrey and Pilot Point schools, and student teachers were ndi 
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assigned to the Fort Worth, Just i n, and Sanger Public Schools. 
A new industrial arts shop was provided for the Denton Jlm.ior 
Hi gh School i n 1 9 49 , and student te achers were assigned to 
t h is school. 
TABLE 3 
NUMBER OF NEARBY PUBLIC SCHOOLS USED AS 
STUDENT-TEACHI NG LABORATORIES FOR 
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During t he fa l l s emester of t h e 1951-1952 sch ool year, 
arrangements were a gain made with the admin i stration of the 
Fort Worth Public Schools to pl a ce industrial arts students 
t here t o do t he i r studen t teachi ng . Ten students were as-
si gned t o eigh t d i ff eren t schools loca ted in Fort Worth, 
Texas, fu1 ring t he s pring semester t o do t he i r student te ach-
i ng . Arrangement s we r e made wh ereby t hese students lived 1n 
t he c ommuni t y i n wh i ch t he i r respective schools were loc a ted 
where t h ey were t o te ach under t h e guidance a nd s upervi sion 
of an exper i enced i ndustrial arts te acher on an all-day b as i s 
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for a period of six weeks. Each school selected and used as 
a student-teaching laboratory h ad a general industrial arts 
program. The Laboratory School, the Denton Junior and 
Senior High Schools, and the Pilot Point High School were 
also used as student-teaching laboratories. 
Industrial arts students are encouraged to make a ppli-
cation for student teaching during the last semester of 
their j1mior year; occasionally ., however, some wait until 
their senior ye ar. The a pplications are assembled and 
studied b y the industrial arts staff members working with 
student teaching , and tentative schedules and assignments 
are made and submitted to the director of student teaching 
for a pproval. Copies of the a pplication blank and official 
notice are included in Appendices C and D. 
The students who are assi gned to the Laboratory School 
and the Denton Publ:tc Schools teach one hour per day, five 
days per week for one semester, and receive three semester 
hours credit; those assi gned t o t he public schools located 
nearby teach one-half day, flve days a week f or a period of 
six weeks or twelve weeks, and receive three or six semester 
hour s of credi t, de pending upon the length of t he assign-
ment; and those recentl y a ss igned t o the Fort Worth Public 
Schools received nine semester hours of credit. The stu-
dents who did student teaching in the Fort Worth Public 
Schools prior to 1952 received six semester hours of credit. 
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The working a r rangements and agreements concerning stu-
de nt teaching in indu strial ar t s between t he afore-menti oned 
schools and North Texas State College are only verbal agree-
ments with the exce ption of the agreement wi th the Denton 
Independent School District, wh ich i s wri t ten. The contract 
between North Texa s State College and t h e Denton I ndependent 
School Di strict pe rtaining to the campus Labora tory School 
pr eviousl y referred to i s s peci fic and definite concerning 
some parts of the student-teaching program. 
Th i s investigation failed t o find a recorded stateme nt 
concerning t he basic philosophy and objectives of student 
teaching a t North Texa s State College, or any record con-
cerning t he policies and practices as rel a ted t o the pro-
gram, and no r ecord was found concerning both the specific 
or general responsibilities of the total staff and indus-
trial arts staff members working with the te acher-education 
program, part i cularly those working with student teaching . 
As a result of these c onditions and f actors, many difficul-
ties have been encountered in t he planning and administering 
of a student-te aching progr am for i ndustri al arts. 
• 
Summary.--The h i storical background of North Texas State 
College, Dent on, Texas, i s very similar to that of other 
teacher-education institutions. A study of t he various cat-
alogs an d bulletins published by the college from 1902 to 
1952 indicates tha t t he purpose of the institution has always 
been s pecifically stated. In order t o a chieve tha t stated 
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purpose, it h as been necess ar y t o chang e the organization, 
administra tion, and implementati on of the tot al progr am from 
time to time. These changes i n t he organ izati on, adminis-
tration, and implementation are reflected thr ough the con-
tinuous add i tion of new department s, course s , physical f acil-
ities, and personnel in order to a chieve the purpose, namely , 
the prep ar ation of teachers. 
In Chapter III principles of student teaching and evalu-
ation criteri a will be reviewed and presented. These prin-
ciples and evaluative criteria will be anal yzed f or their 
meaning and implications and used to develop an instrument 
to be used in making an analysis of the or ganization, admin-
istrati on, and implementati on of the student-teaching program 
for i ndustrial arts teachers a t North Texas State College, 
Denton, Texa s. 
CHAPTER III 
A REVIEW OF PRINCIPLES OF' STUDENT TEACHING 
AND EVALUATIVE CRITERIA 
In order to establish principles and develop criteria 
to be used in making an analysis of the student-teaching 
program, many different sources of information were used. 
The literature in the fields of industrial arts educati on, 
teacher educati on, and secondary education was caref'ully 
examined. Research revealed numerous studies concerning 
the n a ture of student-teaching programs and experiences and 
some criteria designed for evaluating student-teaching experi-
ences. The writer was unable, however, to discover any ref-
erences to pertinent research which had attempted to develop 
criteria or other instruments for evaluating the organiza-
tion, administration, and implementation of industrial arts 
student-teaching programs. 
Recent and related studies in the f ield.--Mary I. Cole 
made a study concerning cooperation between the faculties of 
training schools and the faculties of other departments in 
teacher-education institutions. Based on the results of the 
study, Cole made the following sta tement: 
Every member of the f aculty, including critic 
teachers, should participate in determining the 
policies of that institution ••• prefe rably as 
members of standing or temporary committees which 
consider individual policies, or by a ttending group 
meetings which include the e::".ltire faculty.1 
A survey study of teacher-education programs in the 
State Teachers Colleges of Texas was made by George M. 
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Crutsinger during the school year of 1929-1930. Crutsinger's 
st1.ldy treated the total teacher-education program function-
ing in the state colleges at t hat time. Some conditions and 
practices present in the student-teaching programs were dis-
cussed. For example, Crutsinger stated tha t four j_ndustrial 
arts students were enrolled for student teaching at North 
Texas State Teachers College, Denton, Texas, during the 
1929-1930 school year , but there were no suitable classes 
or critic teachers provided for these students.2 
In 1940, the National Association of Industrial Teacher 
Trainers, a division of the American Voc a tional Association, 
made a study which h as gained national recognition and 
praise concerning i ndustrial arts teacher-education programs . 
The study was conducted b y the research committee of the Asso-
ciation and consisted of t he three followi ng members: first , 
Theodore Struck, Pennsylvania State College; second, David F. 
Jackey, University of Cal1fornia--Southern Branch; and third, 
l r,fa ry I. Cole, Co-operation Between the Faculty of the 
Elementar Traini School and the Other De artments of 
Teachers Colleges and Normal Schools New York: Teachers 
College, Columbia University, 1937), pp. 228-229. 
2Ge or ge M. Crutsinger, A Surve of Teacher Trainin in 
Texas and a Suggested Pro,ram New York: Teachers College, 
Columbia University, 1933, p. 161 . 
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Vern C. Fryklund of Wayne University. The report showed the 
growth, present status, offerings, a nd a i ms of departments 
of industrial arts education. This study is perhaps the 
mos t compr ehensive survey ever made 1n the field of indus-
trial arts teacher education, but it do e s not contain in-
formation concerning t he evaluation of student-teaching 
programs.3 
L. F. Ashley studied the undergraduate program of in-
dustrial arts education for the character of offerings, 
quantity of work required in the vari ous subjects in the 
curricula, and graduation requi r ements.4 o. A. Hankamm.er5 
studied t he graduate study requ irements of thirt y-nine col-
leges offering advanced work in the field of industrial arts 
education. Neither of these studies treats the area of stu-
dent teaching. 
G. H. Silvius6 made an investigation of the a ctivities 
and duties of outstanding industrial arts teachers to arrive 
3vern c. Fryklund, Industrial Arts Teacher Education 
(Bloomington, Illinois: McKnight and McKnight, 1941). 
4L. F. Ashley, "Industrial Arts Education and Teacher 
Education with Special Reference to the Master's Degree" 
(Unpublished doctoral dissertation, Ohio State University, 
Columbus, Ohio, 1936). 
5otto Alfred Hankannn.er, "Graduate Programs in Industrial 
Arts Education with Special Reference to the Master's Degree" 
(Unpublished doctoral dissertation, Ohi o State University, 
Columbus, Ohio, 1936). 
6G. H. Silvius, "Instructional Units for Professional 
Courses in Undergraduate Industrial Arts Teacher Education" 
(Unpublished doctoral dissertation, Pennsylvania State 
College, State Colle ge, Pennsylvania, 1946). 
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at certain units of instruction f or the professi onal educa-
tion of the undergr aduate in industri a l arts education. This 
study conta:i.ns valuable information concerning curriculum 
patterns for industrial arts teachers and treated the area of 
student teaching with res pect t o the type of experiences be-
lieved to be desirable in the prepar ation of te achers. 
Significant studies were made of the education of in-
dus trial arts teac hers by Fred Strickler? and William E. 
Warner.8 Strickler's study was concerned with the academic 
training and trade experience of 480 industrial arts teachers. 
Warne r developed a sta tement of policies a s related to the 
education of industrial arts teachers and recommended a pro-
gram for industrial arts teacher educati on based upon these 
policies. 
Kermit A. Seefeld9 conducted an extensive study concern-
ing the competencies of industrial arts teachers. By the 
use of t he j ur y technique, Seefeld developed a list of char-
acteristics of a good industrial arts teacher but concluded 
that success was dependent, in the final analysis, on desir-
able citizenship qualities developed in boys and g irls who 
take industrial arts. 
7Fred Strickler, Training Experience of 480 Industrial 
Arts Teachers (New York: Teachers College, Columbia Univer-
sity , 1928). 
8William E. Warner, Policies in Industrial Arts Educa-
tion: Their A lication to a Pro ram f or Pre arin Teachers 
Columbus, Ohio: Ohio State Universit y Press, 1938. 
9Kerm.it A. Seefeld, "The Competencies of Industrial 
Arts Teachers" {Unpublished doctora l dissertation, Stanford 
University, Berkeley , California , 1949 ). 
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Clarence T. BaablO made a study concerning the organi-
zati on of a program for the preparation of i ndustrial arts 
teachers at Colorado State College, Greeley, Colorado. Baab 
developed evaluative criteria and a pplied them to the indus-
trial arts te acher-educati on program a t that institution. 
These criteri a, however, were desi gned for eva luating the 
curriculum pattern and physical facilities provided for i n-
dustrial arts education. 
Ralpho. Gallingtonll made a study of teacher education 
in industrial arts, and from this study he developed evalu-
a tive criteri a. Galling ton also used the jury technique to 
validate the criteria developed. This study, however, was 
conc erned with the total teacher-education program for in-
dustrial arts te.achers and did not deal with the specific 
problem of t he organization, administration, and implementa-
tion of student te aching in industrial arts. 
A study entitled "Practice Te aching in Industrial Arts: 
An Evaluation of Pr ofessional Development in Industrial Arts 
Student Te aching Through Is ol a tion of Abilities in Teaching 
Activities at State-Wide Coopera t i ng Schools of the State 
lOc1arence T. Baab, "Analysis, Development, and Or gani-
za tion of a Program for the Preparation of Industrial Arts 
Tea chers a t Colorado Sta te College of Education" (Unpublished 
doctoral dissertation, Pennsylvania State College, State 
Colleye, Pennsylvania, 1950). 
lRalph D. Gallington, 11Teacher Educati on in Industrial 
Arts, with Special Emphasis on Evaluative Criteria" (Unpub-
11shed doc tor al dissertation, George Washing ton University, 
1947). 
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University of New York's Teachers College a t Oswego" was made 
by William E. Huss in 1950. The title of the study describes 
t he purpose and na ture of the study. Although the study was 
primarily concerned with the identifica tion of apparent 
strengths and weaknesses of student teaching, Huss recom-
mended that some t ype of observation, participation and/or 
practice teaching be provided in the freshman and sophomore 
ye ars of college.12 
1l'he officials a t Bowling Green State University, 
Bowling Green, Ohio, have recently released s ome mimeogr aphed 
materi al descr i bing the Bowling Green plan of student teach-
ing . The following informa ti on concern ing the program is 
quoted because a review of recent articles in the educa-
tional magaz i nes indicates that this program i s regarded as 
a model program by many people. Concerning the organization, 
administration, and implementation of the plan, H. Lutherland 
stated as follows: 
The real test of any progr am of te acher edu-
cati on is to be found in the c ompe tency of the 
students completing it. On the pre-service level, 
potential compe tency can be demonstrated best in 
a student teaching situati on which provides op-
portunity for t h e s t uden t to secure experiences 
of t he type that are common t o te a chers i n ser-
vice •••• 
The Bowling Green Pl an is desi gned to pro-
vide the student with a semester of full-time 
participation in those activities which a re re-
l ated t o te aching •••• 
l 2william E. Hus s (Unpublished doctora l dissertati on, 
Pennsylvan i a State College, St a te Co l lege, Pennsylvani a , 1950). 
The schedulinB procedure enabl es a c ommittee 
of staff members t o control the student's program 
for ei ghte en week s . It provides the student wi th 
a 'block' of time in which all h i s energy can be 
devot ed t o a progr am r elated t o t he work of a 
teacher. The activities are c oope ratively planned 
and carefully coordi n uted. Regul a rl y schedu l ed 
d i scussion periods, individual confEl rences, and 
planning sessions consti tute importan t a s pects of 
the program. In these the student, supervising 
te a cher, and Universit y staff members are actlve 
part i cipants. 
The semester of c oncentra ted pr ofessi onal 
expo rience c onsists of four phases. For our own 
convenience we l abe l these: Preparatory, Super-
vised Te a ching, Off-Campus, and Evaluation phas es. 
The period a llocated to e ach 1 s s 0mewha t flex-
ible •••• 
During the Prepar a tory phase t h e s t-uden t i s 
under t he guidance of campus staff members whose 
maj or i nterests a re in the ure a s of principl e s 
of te a ching , me thods, and administra ti on. The 
Directors of Sec onda r y a.nd Element ary Ednc c.ti on--
e ach i n his res pective f ie ld--s erve a s c oordina tors 
i n the tot a l program. Under the gu id s.nce of the 
staf.f committee, t he stude n t make s an int e nsive 
study of obj 8ctives, materials of instruction , 
methods, eva lua tive technique s , and curri culum 
pr ob l ems wh i ch a re pert i nen t t o the school situa-
ti on i n wh i ch he is t o assume responsibility •••• 
The Supe rvised Te a ching ph ase i nv olves ei ght 
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to twelve weeks of full-day c onta c t s i n a coopera ting 
school. Cooperating school a s us ed in t hi s pa per re-
fers to one with whi ch the University h c: s a contractual 
rela tion for studen t te aching purposes . The s up er-
vising teacher a ssumes ma jor respons1.bili tie s fol" the 
guidance of the student during this pe riod. The Uni-
ve rsi ty staff kee ps in clos e contact with the stu-
dent and supervisor. Spe c i f 1c 1)0ri ods a re es t ab-
lished f or confe rence and discussion o.f student prob-
lems nnd rel a ted the ory •••• 
In the Off- Campus Schools, Off-Cmnpus refers to 
the assignment which is made to a school other than 
t he supervised te a ching pe riod phase t h e student 
s pends two or three weeks in an entirely differe nt 
school situa tion •••• The student selects the 
school s ystem f or his off-compus experience •••• 
'I'he administra tor must provide assur ance t h,:i t the 
students ' activities wlll b e under t he guldo.n ce of 
an ex pe rienced staff memb er. Unive rsity authori-
ties assume the r es ponsj_bility of working out details 
for the assignment. No financial obligations are 
entailed. School administrators who provide the 
school facilities understand that the University 
seeks this voluntary and cooperative service as a 
means of providing breadth and depth to the stu-
dents' understanding of school problems. 
Responsibility for transporta t i on and living 
costs is assumed by the student •••• 
The Evaluation phase comes directly follow-
ing the students' return from the off-cam.pus 
assignment. This consists of a two or three week 
peri od devoted to cr1tical analysis of the students' 
total e.xperien1e during the semestar of professional 
concentration. 3 
The foregoing description of the Bowling Green State 
University plan of student teaching describes the general 
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organiza tion and administration of the program. A more de-
tailed account of this program as related to student teach-
ing in industrial arts was given by R. M. Torgerson, Chair-
man of the Department of Industrial Arts at Bowling Green 
State University, in a report presented to the American Coun-
cil on Industrial Arts Teacher Education, May 2, 1952, in New 
York. The following report was given: 
This report is composed of a brief outline of 
the student teaching program, a map locating the 
cooperating schools, a copy of the forms used in 
the administration of student teaching by the Dean 
of Education, Bowling Green State University. 
The student does all his student teaching in 
one semester during the senior year. This is a 
'semester of professional concentration' - the 
total study for the semester is prescribed which 
enables the student to be off campus and to par-
ticipate in the four periods of the student te ach-
ing program. 
13H. Lutherland, "The Bowling Green Plan for Student 
Teaching" (Bowling Green State University, Bowling Green, 
Ohio, 195~), pp. 1-5. (Mimeographed) 
The Supervisory staff: 
1. Directors of elementar y and secondary 
education are c oordina tors f or total 
program. 
2. Instructors in general educat i on work 
with students on problems in teaching 
and serve as supervisors in t heir 
respective areas. 
3. Instr~ctors in s pecial methods work 
with students on problems in the special 
fields and serve as supervisors in their 
areas. 
4. The classroom teacher directs and 
supervises the work of the student 
teacher. The supervising teacher makes 
a written report to the director about 
the work of the student teacher. 
The organization and opera tion: 
1. Preparatory Period - 5 weeks 
1 Units of classroom instruction 
a . Principles of teach ing and learn-
ing 
b. Organization and admin i stration 
of the school 
c. Special methods in t he major and 
minor fields 
2 Observation of teaching for two full 
days e ach week in severa l cooper a t ing 
schools 
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The observation is both vert ical and 
horizontal through the elementary and 
secondary levels for all student teachers. 
The student i s made aware of the many de~ 
mands on a teacher i n t he tota l teacher's 
dai l y program. 
2. Supervised teachin g period - 8 weeks 
1 Student is assigned t o full day teach-
ing with the cooperating school. 
2 Classroom teacher a ssume s t he major 
responsibi lity for the guidance of 
the student teacher . 
3 University staff c oncerned keeps in 
close contact with student tea cher 
and classroom teacher. 
4 Group c onferences and s pecial methods 
confe rences ar e arranged each week 
dur ing this period. 
5 I n addition to observati on and teach-
ing t he s t udent te acher should experi-
ence acti v ities su ch as supervising 
study hall , librar y work, preparing 
instructional units., counseling with 
students, etc. 
6 Th e supervising classro0m teacher is 
pa id fifty dollars by the university 
for each student te acher. 
7 Buses and private cars are furnished 
a t universlty expense f or student 
travel to the off-campus cooperating 
schools. 
3. Off-campus period - 3 weeks 
Full day assignments of off-campus obser-
vation, participation and teaching. 
1 Arrangements for teaching are made by 
the director of student teaching. 
Forms are sent t o the superintendent 
of schools. 
2 The student may s uggest the village 
or city in which he wishes to teach. 
3 The student must pay all his own ex-
penses. 
4 Classroom teacher assumes responsi-
bility for the guidance of the stu-
dent teacher. 
5 The school or classro om supervising 
teacher is not pa :i.d by the student 
or the university. 
Some values of this type of off-campus 
teaching experience: 
1 The student experiences a new teach-
ing situa tion. 
2 He experiences many of the extra 
act i vities of a teacher. 
3 He has opportunity to study the 
operation and organization of the 
school. 
4 He vrn rks with new students and must 
ass ociate with a new faculty. He 
ls faced wi th new problems in human 
relations. 
5 He experiences the strengths and weak-
nesses of his own teaching. 
4. Evaluation period - 1 week 
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Student teachers meet at specified 
hours with the university staff concerned 
with student teaching. Special methods 
instructors review problems in teaching 
with the group concerned and with indi-
viduals with s pecial problems. 
This period provides: 
1. For a review of the basic 
problems of te a ching. 
2. An opportunity to study per-
sonal strengths ai1d weaknesses 
in teach:l.ng. 
3. An opportunity to prepare for 
a s pecific teaching situation. 
4. For f urther research in source 
materials for teaching. 
5. For discussion of many problems 
growing out of the total teach-
ing experience. 
A written report of the total experience is re-
quired of e ach student teacher. 
Written reports of supervising teachers serve as 
a basis for individual and group conferences.14 
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Although this report is actually a brief outline of the 
student-teaching program, it does contain information con-
cerning the actual organization, administrati on , and imple-
mentation of the program and the res ponsibilities of the 
student and other personnel involved in the program. This 
program was sta rted in 1944 but did not develop over-night, 
and some phases of it are still considered as being in the 
ex~erimental stage. 
A study of the nature of superv:l.sion of student teaching 
in universities which used coopera ting public high schools 
was completed by Ralph F. Strebel in 1935. Strebel postu-
l a ted ten principles which were used a s criteria for evalu-
ating the pr a ctices revealed by the study. These principles 
were val idated by the use of documented research and by 
statements made by recognized authorities in the field of 
14R. M. Torgerson, "The Bowling Green Pl an for Student 
Teaching" (Bowling Green State University, Bowling Green, 
Ohio, 1951), pp. 1-3. (Mi meogr aphed} 
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education. Some of these authorities were w. D. Armentrout., 
Jacob I. Baugher., E. s. Evenden., W. s. Le a rned, W. C. Bagley, 
William C. Reavis., and Florence B. Stratemeyer.15 The prin-
ciples developed and used by Strebel will be presented later 
in the study. 
Mention was made earlier in this investiga tion of one 
recent study i n the area of te ache r education with special 
reference to principles of student teaching and student-
te a ching programs. This study wa s made for the American Asso-
ciation of Teachers Colleges unde r t h e direction of John G. 
Flowers of Southwest Texa s Sta te Te achers College., San Marcos., 
Texas. Flowers was assisted by Al len D. Patterson of State 
Teachers College., Lock Haven, Pennsylvania; Florence B. 
Stratemeyer of Teachers College, Columbia University., New 
York City; and Margaret Lindsey of Indiana State Teachers 
College., Terre Haute, Indiana. The purpose of the study was 
t o make recommendations for the revision of Standard VI, 
namely, "The Training School and Student Teaching.," of the 
American Association of Teachers Colleges. The study was be-
gun in October., 1945, a nd was partially completed and re-
ported i n a brochure entitled School am. Community Labora tory 
Experiences in Teacher Education ; it was published in 1948. 
In order to c onduct the study, the members of the 
15Ralph F. Strebel., The Nature of the Supervision of 
St udent-Teachin in Universities Usin Coo eratin Public Hi 
Schools New York: Teachers College, Columbia University, 
1935). 
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committee decided that the investigation should be divided 
into two separ a te parts and tha t all phases of t he study 
should be developed with reference to a basic set of prin-
ciples , rather than according to s pec i fic techni ques or 
patterns . Nine basic principles were developed and l ater 
submitted to key people in e ach of the 182 member institu-
tions. Each person was a sked in the case of each princi ple 
to give his re a ction to each principle in terms of "agree, 
disagree, or agree with reservations." In case a respondent 
disagreed, or agreed with reservatinns, he was a sked to give 
h i s reason for his reaction. ~uestionnaires were c ompleted 
and returned by respondents in 157 member inst:i.tutions. 
Group c onfe rences were held a t the State Te achers Col-
lege, Terre Haute , Indiana; the Wilson Teachers College, 
Washington , D. C.; and a t the University of Minnesota , 
Minneapolis, Minnesota , during 1946 and 1947 to study and 
discuss the issues of c oncern a s indicated by the data and 
informati on contained in the ques ti0nnaires which had been 
tabul a ted under the direction of the committee. Representa-
tives from thirty-nine institutions attended 8.nd partici-
pa ted in t hese conferences . Ten c olleges which had promis-
ing progr ams were selected t o be v isited and studied in order 
t o identify problems and barriers t o be overcome in the actual 
translation of the tentative b asic principles into action. 
North Texa s St a te College , Denton , Texas, was one of t he ten 
selected inst i t utions. 
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Upon the completion of the first draft of the revision 
of Standard VI, the committee requested and secured the aid 
of a consultant group to whom the revised standard was sub-
mitted for critical review. In selecting the consultant 
group the conunittee used the following criteria to guide 
their selection • 
• • • (1) tha t all persons guiding the preservice 
education of teachers be represented (e.g., admin-
istrators, college teachers, laboratory teachers , 
guidance personnel , and those working both in gen-
eral education and the professional sequence), 
(2) that various curricula in pre-service educa-
tion be represented (e.g., elementary, secondary, 
special areas) , {3) that there be a wide geographi-
cal distribution among inst:i.tutions represented, 
and (4) that a variety of types of institutions be 
represented.16 
Thirty-two consultants meeting these criteria were selected; 
a list of their names, posjtions , and locations is included 
in Appendix A. 
After the recommendations of the consultants, the c om-
mittee f urther revised the proposed revj_sion of Standard VT 
and presented it to the members of the Association for a 
period of study. 'I'he staff of each institution was asked to 
study the standard and to make suggestions to the committee. 
Again the statement of the standard was revised and presented 
in the form of a brochure entitled Recommended Standards 
Governing Professional Laboratory Experiences and Student 
16John G. Flowers et al., School and Community Labora-
tory Experiences in Te acher Educ ati on, pp . 10-11. 
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Teaching and Evaluative Criteria17 t o t he Committ0e on Stan-
dards and Studies of the Ame rican Associa ti on of Co11eges for 
Teacher Educ a ti on with the recorrnnendation tha t i t be adopted 
in February, 1949. The committee al so r ec or-lmended the. t per-
sons u s1ng the sta ter1ent of standa rd also mnk e us e of t he 
re port entitled School and Commun i ty Laboratory Experiences 
in Teacher Educ ation. 
The study c onducted b y Flowers and others is perhaps 
the most c omprehensive studJ ever made in t he field of 
teache r educ nti on with refe r ence to professional l abora tory 
experiences and student te 3ching . The nine basic princi ples 
developed and a ccepted b y the American Ass oci a ti on of Colleges 
for Teacher Education are the products of the judgment and 
thinking of many recognized leaders in the field of education. 
Studies of this nature and magni tude can be made only when 
t here are adequate funds and f a c i l ities prov i ded and when 
t here are c nmbined efforts of many individuals who a re con-
cerned wi th a problem in c ommon. 
Some basic nrinci ples and standar d s a s related to stu-
dent-teaching programs.--Sever a l individual s have written 
articles for publicati on pres enting the i r ideas of a. well-
planned and well-organized student-teaching program. Most 
of these accounts, however, are descrip tive in n a ture and 
17John G. Flowers et al., Recommended Standar ds Govern..::. 
in Professional Laborator Ex eriences and Student Teachin 
and Evaluative Criteria San Marcos, Texas: Re cord Print, 
1949. 
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treat such phases of student teaching as rating scales for 
evaluating the students' work and progress, teacher-pupil 
relations, the prediction of t he s uccess of the student 
teachers, the function of student teaching , and teaching 
methods and procedures. 
The twenty-eighth annual yearbook of the Associa tion for 
Student Teaching was ent1.tled The Evaluation of Student 
Teaching.18 Actually t he contents of thi s publica ti on con-
sist of ten articles by various individuals working in the 
student-teaching phase of teacher education. These articles 
discuss such topics as the use of the conference in the eval-
uation of student teaching , the prediction of teacher-pupil 
rela tions, the evaluation of t h e student teacher's ab i lity 
to use the group process, and the use of the self-appraisal 
techni que in student teaching . 
Three studies were found in which the authors developed 
standards and principles of student teaching . A f ourth study 
presented principles and criteria of a good te acher-educ ati on 
program. Each of the princi ples developed by these individu-
ala will be presented for review and study. 
Ralph F. Strebel developed ten principles of student 
teaching and used them i n conduct ing a study of t h e nature 
of the s upervision of student teaching in universities whi ch 
l8Association for Student Teaching , The Evaluat ion of 
Student Teaching, Twenty-Eighth Yearbook (Lock Haven, Pa.: 
Association for Student Teaching , 1949 ). 
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used cooperating public high schools for student teaching 
labora tories. 'These principles were used as the criteria for 
evaluating the practices revealed by the study. These prin-
ciples were stated a s follows: 
Principle I. Progressive Induction 
The student-teacher should be inducted into 
responsible teaching by means of a progressive 
serie s of increasingly difficu~ and increasingly 
complex a c t ivities. 
Principle II. Supervision of Induction 
Activities 
The supervising program should provide for 
the preparation of student teachers for their 
observation and participation activities and 
for an evaluation of the experience received in 
these activities. 
Principle III. Professional Status of the 
Supervisory Staff 
Members of the supervisory staff should be 
thoroughly qualified in academic preparation, 
trained in the field of supervision and have a 
breadth of expe rience. 
Principle IV. Service Load 
Supervision of student-teaching should be 
considered as a regul a r part of the service load 
of supervising teachers and university super-
visors. 
Principle V. Coordination of Supervisory 
Activities 
The supervis ory staff should carry on its 
acti:vities in terms of a well coordinated pro e;ram. 
Principle VI. Integration 
The supervision of student-te aching should 
make as its focal point the integration of edu-
cational t heory and s ub ject matter with classPoom 
practice. 
Principle VII. Differentiation 
Induction and responsible te aching should be 
differentiated in length and variety of activities 
on the basis of the needs of the individual stu-
den t s. 
Principle VIII. University Control 
Institutions should have enough control over 
the schools in which practice is given to a pprove 
the teachers with whom students are placed, deter-
mine the assignments of students and modify the cur-
riculum and methods of instruction in the schools. 
Principle IX. Subsidy of Supervising 
Teachers 
Cooperating publ i c high school tea chers who 
serve as supervisory teachers should be subsidized 
by the university. 
for 
Principle X. Breadth and Scope of 
Student Te a ching 
The student-te aching progrrun should provide 
practice in all phases of the teacher's work.19 
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Research and statements by such recognized au thorities 
in the field of educati on as w. D. Armentrout, Jacob I. 
Baugher, E . s. Evenden, W. s . Learned, W. c. Bagley, William 
c. Reavis, and Florence B. Stra teme yer were used by Strebel 
in developing and substantia ting the princi ples. 
O. Edgar Reynol ds, James S. Kinder, and J. I. Baugher 
developed standards for student-teaching progr ams in liberal 
arts colleges which they believed to be essential for an ade-
quate student-teaching program. The authors sta ted that these 
standards were presented to and adopted b y the Association of 
Liberal Arts Colleges in Pennsylvania for the advancement of 
teaching. Concerning the organiza tion and administrati on of 
the program, they sta ted tha t 
••• (1) in order tci do scientific teacher-
training , a liberal arts college should have one 
or more coopera ting schools in which observation, 
participation, demonstration wor k and s t udent 
teaching can be conducted. • • • (4) A de.finite 
written contract ough t t o be dr awn up between the 
college president and the school boa rd which will 
grant to the college department of education the 
privilege of us ing the best avai l able student-
teaching f acilities •••• (5) t he teachers in 
t h e cooperating schools who serve a s critic 
19strebel, op. cit., pp. 13-25. 
teachers should be those recognized a s master 
teachers and have had three years of teaching 
experience •••• (6) no cooperat ing teacher 
should be permitted to supervise the student-
te ach ing of more than two student-teachers in 
one semester, or more than four in an e ntire 
year •••• (7) t h e college authorities must 
be will ing to pay a part of the salary of co-
opera t ing te achers so that t hei r teaching loads 
may be so arranged to include time for holding 
conferences, t he working out of lesson plans , 
and the organization of materials with the 
student-teachers •••• (8) In case transporta-
tion has t o be provided between the college s 
and the cooperating school centers, transporta-
ti on should be f ur n ished b y the colle ge •••• 
(9) The assi gnment of student-teachers and the 
details of student-teaching should be worked out 
by the s pecial director of student teaching in 
the college together with the high-school pr i n-
cipal. The coope r a t ing tea cher and t he high 
school principal should be considered a s members 
of the college staff as well as of the high school 
faculty •••• 20 
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The standards presented by Reynolds and others a re not 
all-inclusive but d o contain s pecifi c standards c oncern ing 
the genera l framework of a student-te aching progr am . 
In t h e study conducted by Ral ph Ora Gallington, criteria 
of a good industrial arts teacher-education pr ogram were de-
veloped. Al t hough the necessary trai ts and char acter i stics 
whi ch he believed t o be essential in a good program were 
stated as criteria, they may be considered a s principles or 
standards prerequisite to an effect i ve progr am . They are: 
There should be objectives which determine 
t h e educati onal program of industrial- arts teache rs; 
200. Edgar Reynolds et a l., "Des l r able Standards f or 
Stude nt Te aching in Liberal Arts College s," Educati onal Ad-
min:tstrati on and Supervision, 24 (Sep tember, 1938), 401-409. 
they should be thoroughly nnd preclsely stated; 
and they should be completely understood and 
agreed upon by a large percentage of those per-
sons responsible for and concerned with the pro-
[:~ram. • • • 
The teaching field should be characterized 
by breadth although practical teaching situations 
demand limited specialization •••• 
Professional educa tion should be based on a 
careful analysis of industrial arts teachers' 
needs and should be broad enough to provide 
prospective teachers with the breadth of vision 
needed by all teachers •••• 
The program should be organized in such a 
manne r a.s to afford a high degree of continuity 
with respect to the studentst development •••• 
Methodology in industrial-arts teacher edu-
cation should demonstrate the best thut is known 
in teaching practice, but it should be specifically 
characterized by certain marked teaching methods •• 
Effectiveness of the teacher-education program 
of industrial arts should be continually evaluated 
i n as objective a manner as possible . Peri odically 
a more extensive study should be made of ~damental 
assumptions , principles , and plans •••• 1 
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• • 
Each of these principles or standards prerequisite to 
a good industrial arts teacher-education program was treated 
by Gallington a s a criterion of measure, and several speci-
fic ations were formulated for e acc criterion. A checklist 
of t he questionnaire t ype was developed embodying each of 
the princl ples and used t o deterrnine current pr a ctices with 
respect t o each princ i ple. Twenty departme nt heads and di-
rectors of industr ial arts educati on progre,ms were chosen 
to complete the questionnaire f or t he study. 
In the stu.dy described earli er and c onducted by John G. 
Flowers and others for the American Assoc i ation of Teachers 
2loallington , op. cit., pp . 186-189. 
Colle ges, nine basic principles governing student teaching 
and laboratory experiences were developed and a cce pted by 
the Assoc iation. They are ns follows: 
Pr i nciple I 
The particular contribution of professional 
lRboratory experiences (including student te a ching ) 
to the education of tea chers is three-fold: (1) an 
opportunity to implement theory--both to study the 
pragmat i c value of the theory and to check with the 
stude nt his understanding of t he theory in appli-
ca t i on; (2) a field of act i vity whi ch, through 
raising questions and problems, helps the student 
to see hi s needs for f urther study; and (3) an op-
portunity t o study wi th the student his ability to 
function effectively when guiding actual teaching-
learning situations. 
Principle II 
The nature and extent of professiona l labora-
tory expe riences should be planned in terms of the 
ab i l ities and needs of the student and should be 
an integral part of the total progr am of guidance. 
Principle III 
Professional laboratory experiences should 
provide guided contact with children and youth of 
dif fering abilities and maturity levels and of 
di f f ering socio-economic backgrounds for a period 
of time suff i cient t o contri bute to functional 
unders tanding of human gr owth and development. 
Principle IV 
The professional progr am should be so designed 
a s t o afford opportunity for responsible participa-
tion in all of the important phases of the teacher's 
activities both in and out of school. 
Principle V 
Professional laboratory experiences should be 
cooperatively developed by the student and his ad-
visors. Adequate supe rvision and guidance should 
be provided through cooperative efforts of labora-
tory and college te a chers. 
Principle VI 
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Professional l aboratory experiences should be 
integrated w:i th other phases of the s t udent's pro-
gram. Professional educa tion is the responsibility 
sh2 re d b y Hll members of the faculty, e ach contributing 
to the maximum development of the student as indi-
vidual, as citizen, and a s member of the te achin g 
profession. 
Principle VII 
Evaluation of professional laboratory experi-
ences should be in terms of growth in understandings 
and abilities needed in the situa tions faced by the 
te acher working in our democracy. 
Principle VIII 
Physical facilities should be adequate to pro-
vide a range of firsthand experiences with children, 
youth, and adults in varied school, home, and com-
munity situations. 
Principle IX 
Professional l aboratory experiences should be 
develope d to recognize needed c ontinuity in t he pre-
service and in-service educational program.22 
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Data c oncerning the extent of agreeme nt of each principle 
included in the questionnaire returned by the 157 institutions 
participating in formul a ting these ni ne principles are pre-
sent ed in Table 4. 
TABLE 4 
THE EXTENT OF ACCEPTANCE AND REJECTION OF PROPOSED 
PRINCIPLES FOR GOVERNING LABORATORY E,~PERIENCES 
AND STUDENT TEACHING AS INDICATED BY '4UESTI ON-
NAIRES RETURNED FROM 157 INSTll' U'I'I ONS23 
Principle Agree Disagree Agree with Reservations 
I 93 0 25 
II 121 2 20 
III 132 0 '7 
IV 131 0 14 
V 12'7 1 18 
VI 129 0 10 
VII 133 1 3 
VIII 138 0 3 
22John G. Flowers et al., School and Cormnunity Experi-
ences in Teacher Educa tion, pp. 16-34. 
23Jbid., p. 16. 
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Each institution was a sked to record the reaction of its 
staff to each of the principles i n terms of "agree," "dis-
agree," and "agree with reservations." A study of the data 
indicates almost complete agreement on Principles III, VI, 
VII, and VIII. These data do not indicate serious disagree-
ment on any single one of the principles. 
No doubt continued research would reveal other studies 
and research reports in which principles and standards re-
lated to student teaching have been formulated. It is doubt-
ful, however, that a study of recent date would be found that 
would have greater breadth and reliability than the study 
conducted for the American Association of Teachers Colleges. 
The study conducted by Gallington was somewha t similar, but 
jt wa s concerned chiefly with the total program for the 
preparation of industrial arts teachers. In this study 
Gallington developed some educational principles which are 
bas i c and fundamental to the organization and administration 
of almost any phase of a teacher-education program. The re-
liability of the principles developed was partially estab-
lished by the use of the j ury technique. Parts of each of 
these studies will be presented in detail later in the study. 
A review of criteria for evaluating the or gan i zation, 
administrati on, and implementation of student-training 
programs.--The writer was unable t o discover any reference 
to perti nent rese arch in which there were criteria or i n-
struments for study ing and evaluating the or gani zation, 
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administration, and l mplementati.on of a student-teaching 
progr am in 1ndustrial arts education. Three recent research 
projects, h oweve r, were used to e ive directi on to thi s study 
and are reviewed. 
The Cooperative Study of Secondary-School Standards 
which was organized i n 1933 b y the representatives of the 
six regional associa tions of the United States was concerned 
with four maj or objectives. The y were 
••• (1) to deteI'Illine t he characteristics of 
a good secondRry school, (2) to find practical 
means and methods t o evalua te t he effectiveness 
of a school in terms of its objectives, (3) to 
determine t he means and process es b y which a g ood 
school develops into a better one, and (4) to de-
vise ways by which reg ional a s ::1 oci a tions can stim-
ulate and a s sert secondary schools to continuous 
growth.24 
I n attempting t o accomplish these f our major objectives, va-
rious c ommittees produced four volumes: {l) Evaluation of a 
Secondary School, General Report,25 {2) Evaluative Criteria,26 
(3) Educational Temperatures,27 and (4) How to Evaluate a 
24cooperative Study of Secondary-School Standards, Eval-
uative Criteria (Washington , D. C.: Cooperative Study of 
Secondary-School Standards, 1950 ed.), p. iii. 
25cooperative Study of Secondary-School Standards, Eval-
uation of a Secondary School, General Report (Washington, 
D. C.: Cooperative Study o f Secondary-School Standards, 
1938 ed.). 
26cooper ative Study of Secondary-School Standards, Eval-
uative Criteria (Washington, D. C.: Cooperative Study of 
Secondary-School Standards, 1940 ed.). 
27cooperative Study of Secondary- School Standards,~ 
cati onal Temperaturel!. (Washington, D. C.: Cooperative Study 
of Secondary-School Standards, 19 39 ed.). 
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Secondary Schoo1.28 All of these publications have been used 
in the study and evaluation of secondary schools. By 1950 
these publications had been reviewed by a research staff 
working under the direction of the Cooperative Study. A 
revised edition was presented to the General Committee of 
the Cooperative Study of Secondary-School Standards. This 
was approved and authorized for publication as the 1950 edi-
tion of Evaluative Criteria.29 
Section D-930 of Evaluative Criteria contains criteria 
and instructions to be used in studying and evaluating an 
industrial arts program in secondary schools. Checklists 
designed to record information concerning the organization, 
nature of offerings, physical facilities, the direction of 
learning , and other characteristics and conditions of an 
industrial arts program are provided. Some of these cri-
teria and checklists were embodied and used in the criteria 
developed and used to study the organization, administra-
tion, and implementation of the industrial arts student-
teaching program at North Texas State College. A more de-
tailed treatment of these criteria will be made later in the 
study. 
28Cooperative Study of Secondary-School Standards, How 
to Evaluate a Secondary School (Washington, D. C.: Coopera'=-
tive Study of Secondary-School Standards , 19 40 ed.). 
29Coopera tive Study of Secondary-School Standards, 
Evaluative Criteria (1950 ed.). 
30Ibid., pp . 123-130. 
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In February , 1949, John G. Flowers, Florence Stra teme-yer, 
Allen D. Patterson, and Ma r garet Lindsey made a f1.nal report 
to the American Association of Colleges f or Teacher Educati on 
concerning the revision of Standard VI of t he As s oc iati on. 
Thi s re port was in t he f orm of a publ i cation e ntitled Recom-
mended Standa rds Gover•ning Profess ion al Labora t oi-•y Experi-
ences and St uden t Te aching and Evaluatj_ve Criteria.31 The 
report wa s accepted and t he publication was adopted a s the 
statement of St andard VI. 
This publ i cation consists of two separate and d i stinct 
parts. The first part d i scusses t he various ph a ses and a s-
pects of professiona l l aboratory experiences and student 
teaching , and contains some spec i f i c s tatemen ts concerni n g 
t he organ ization, admini strati on, and implementati on of a 
program. t he second part consists of criteria de s i gned to 
be used i n study ing and maki ng an ana l ys i s of t he pr ofessional 
l aboratory and stude nt-teaching experi ences in a teacher-
educ ation program. The committee rec ommended t hat persons 
who use th i s publica tion a lso make use 0f t h e report of the 
documentary evi dence c ontained in the previ ous publication 
entitled School and Cormnuni ty Labor atory Experiences in 
Teacher Educ ation.32 
31John G. Flowers et al., Recommended Standards Govern-
ing Professional Laboratory Experiences and St udent Tea chi ng 
and Evaluat i ve Criteria. 
32John G. Flowers et al., School and Connnunity Experi-
ences i n Teacher Education. 
This evaluative instrument contains directions for 
its use and criteria for making an analysis of six phases 
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of a student-teaching program. The phases are (1) the place 
of the professional l aboratory experiences in the college 
curricull.ID'l; (2) the nature of the professional l aboratory 
experiences; (3) practices concerning the assignment and 
the length of the assignment; (4) t he guidance of the lab-
oratory experiences; (5) the respons ibilities of the staff 
and student included in the l aboratory experiences; and 
(6) the physical facilities provided f or the l abora tory ex-
periences. 
The organization and format of the instrument itself 
are as follows: Recommended standards in t ri e f orm of state-
ments are stated for each of the s i x phases or di visions 
of the instrument. Each of the standards is a criterion 
of measure, but each standard or criterion of measure is 
further reduced and specificati ons are established f or e ach 
cri terion. 
The authors of thi s publication emphasize that Stan-
dard VI i n its present f or m is a quali t a tive sta tement of 
l abora t or y experiences and that t he instr ument when com-
pletely admin i ste r ed should provide a composite picture of 
the t ot al program. 
An excerpt from the instr ument f ollows: 
Suggested Standards for Pro-
fessional Laboratory Experiences 
and Specific Items Contributing 
to Their Realization 
VI. Facilitating Professional 
Labor a tory Experiences 
1. Laboratory e xperiences 
are s u fficiently exten-
sive to provide for each 
student adequa te con-
tacts in "n~rmal" school 
and c ommuni t y situations. 
Facilities a vai l able in-
clude: 
a . One or more college-
controlled schools 
for the appr opriate 
level of instruc-
tion. 
b. A r ange of o ther 
school s ituations , 
fo r use :i.n whole or 
in part. 
c. A range of non-
s chool educational 
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If t he s pecial c urricula offered s u ch as Home Ec onomics and 
Industrial Arts differ from the above e v a lua tion , indicate 
specific differences be l ow:34 
34John G. Flowers e t al ., Recommended Standards Govern-
ing Professional Labor ator y Experiences, pp . 34-35 . 
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The authors also stated that "because of varied prac-
tices followed in t he numerous curricula it appears impos-
sible to prepare an instrument which would apply equally well 
to all t ypes. 1135 It was a l so stated that the i nstrument was 
subject to revision after one year of use; research, however, 
failed t o find any information indicating that the instru-
ment h ad been altered or revised since its adoption by the 
American As s ocia tion of Colleges f or Teacher Education in 
19 49. 
Summary.--Research revealed numerous studies concerning 
b a s i c principles of student teaching, the n a ture of student 
teaching , and descriptive accounts of student-teaching pro-
gr ams operating in various colleges and uni versities. These 
studies were concerned, however, with the total student-
tea ching progr am in general. The Bowling Gr een Plan of Stu-
dent Teaching a s described in a report which was presented 
to the American Council on Industri al Arts Te acher Educ ation 
was the only deta iled report found which was pr i ma r i ly con-
cerned with student teaching in industrial arts. This re-
port d oes contain s ome i n f ormati on concerning t he organi za -
tion, admini s tration , and implementa tion of a student-
teaching program. 
The two publ i c ations which were produced by a sub-
committee appointed by the American As s oc:i.ation of Teachers 
35Ibid., p . 13. 
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Colleges to study the standard pertaining to student teach-
ing are perhaps the two most significant and authoritative 
publications available concerning this phase of the pro-
fessional preparation of teachers. The members of this com-
mittee recognized that it would be difficult, if not impos-
sible, to develop principles and criteria which would be ap-
plicable to all programs . 
Several individuals and groups of individuals working 
as committees have developed standards and criteria for edu-
cational programs and specific phases of total programs. 
Three such studies were found and examined which contain 
criteria which are applicable in part t o this study. 
In the following chapter those principles and criteria 
which have been developed and accepted as sound and reliable 
and which pertain to the organization, administration , and 
implementation of student teaching will be presented; other 
criteria which will be needed in order to make an analysis 
of the program under study will be developed. 
CHAPTER IV 
THE DEVELOPMENT OF THE BASIC PRINCIPLES 
l\ND EVALUATIVE CRITERIA 
A cri terion may b e defi ned a s a sta nda rd or a r u le used 
to determine t h e correctn e s s of a j udgment or conclusi on. 
I n t hi s chapt e r t h e princi pl e s or standards which h a ve been 
d e veloped b y r e c ogn i zed authorities in the field of educa-
ti on and a re believ e d t o b e b a s i c a nd fundamenta l t o t h e or-
ganiza tion, a dmini stra tion, and implementa tion of a studen t-
tea ching prog r am will be resta ted. In a dd ition to each of 
t h ese p r i ncip l es , crite r ia will be developed to be used to 
s t ud y an d ev a l uate t h e progr am unde r study. 
Pri nciples and standar d s g ove rning student-teaching 
prog r ams.--In t h e r e cen t stud y b y Ra l ph Ora Ga ll i n g ton cri-
ter ia were developed f or u se i n e valuating tea cher-educa ti on 
p r og r ams in i ndustrial a r t s. These criteria were developed 
f r om six principles wh i ch were a ccep ted a s bas i c and funda -
men t a l to a g ood t e a ch er-e d u c ati on p rog r am i n industri al a rts. 
F our of t hese pr i nc iple s c once r n t h e organiza t i on and a dmin-
i stra tion of a p r og r am. They a re qu oted a s follows: 
There s h oul d be ob j e ctives whi ch dete r mine 
the educ a tiona l prog r am of i n dus t r ial a rt s 
t e a che r s ; the y should b e t h oroughly and preci s e ly 
s t ate d ; a nd they s houl d be c ompletely u nder s tood 
a nd a g r eed up on by a ll t h ose resp onsib le for a nd 
c once r ned wi t h t h e p r og r am •••• 
Professional education should be based on a 
careful analysis of needs and should be broad 
enough to provide prospective teachers with the 
breadth of vision needed by a good teacher •••• 
The program should be organized in such a 
manner as to afford a high degree of continuity 
with respect to the student's development •••• 
Effectiveness of the teacher-education pro-
gram of industrial arts should be continually 
evaluated in a manner as objective as possible. 
Periodically a more extensive study should be 
m!de of fun~amental assumptions, principles, and 
aims. . • • 
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The principles developed by Gallington imply that the 
organization and administration of an effective program of 
education should be determined by sound objectives developed 
to guide a course of action believed to be necessary in 
order to meet specific needs; and the structure of the pro-
gram must be characterized by a high degree of continuity 
with respect t o individual and group growth. The l a st prin-
ciple presented emphasizes that the true effectiveness of an 
educational program can be determined only through continu-
ous study and evaluation. 
( In the study made for the American Association of 
•reachers Colleges, nine principles believed to be basic and 
fundamental to the organization, administration, and imple-
mentation of a program of student teaching were developed and 
accepted by the associ a tion. Eight of these principles are 
as follows: 
The na ture and extent of professional l ab ora-
tory expAriences should be planned in terms of the 
l Gallington , op. cit., pp. 62-71. 
abilities and needs of the student and should be 
an integral part of the total program of guid-
ance •••• 
Professional laboratory experiences should 
provide guided contact with children and youth 
of differing abilities and maturity levels and 
of diffe rent socio-economic backgrounds for a 
period of time s ufficient to contribute to 
functional understanding of human growth and 
development • • • • 
The professional program should be so de-
signed as to afford opportunity for respons i ble 
participation in all of the important phases of 
the teacher's activities, both in and out of 
school. • • • 
Professional laboratory experiences should 
be cooperatively developed by the student and 
his advisors. Ade quate supervision and guidance 
should be provided through cooperative efforts 
of l aboratory and college teachers •••• 
Professional laboratory experiences should 
be integrated with other phas es of the student's 
program. Professional education is the respon-
sibility shared by all members of the faculty, 
each contribu ting t o the maximum development of 
the student as individual, as citizen , and as a 
member of the teach ing profession •••• 
Evaluati on of professiona l laboratory ex-
periences should be in terms of gr owth in under-
standings and abilities n eeded in the situations 
faced by the teacher working in our democracy. • 
Physical facilities should be adequate to 
provide a range of firsthand experiences with 
children, youth, and adults in varied school, 
home, and community situations •••• 
Professional laboratory experiences should 
be developed to recognize needed continuity in 
the pre-service and in-service educational pro-
gr ams .2 
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• • 
There is close agreement between t he two groups of prin-
ciples with respect to the va lue of continuity, cooperative 
pl anning , cont inuous evaluation, and the recogniti on of 
2John G. Flowers et al., School and Community Labora-
t ory Expe riences in Teacher Education , pp. 17-35. 
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individual differences and needs of students. The latter 
group of principles emphasize t h e necessity of providing 
adequate physical f acilities, a variety of l aboratory ex-
pe riences, and adequate supervision and gu idance in order 
t o c onduct an effective program of student teaching. 
In the study conducted by Ralph F. Strebel, ten prin-
ciples of student teaching were developed. Seven of these 
principles concern the organization, administration, and 
implementation of a program for student teaching. They are 
as follows: 
The supervi sory program should provide for 
the preparation of student-teachers for their ob-
servation and participation a ctivities and for an 
evaluation of the experience received in these 
activities •••• 
Members of the supervisory staff should be 
thoroughly qualified in academic preparation, 
trained in the field of supervi sion and have a 
breadth of experience •••• 
Supervision of student-teaching should be 
considered as a regul a r part of the service 
load of supervising teachers and university 
supervisors •••• 
The supervisory staff should carry on its 
activities in terms of a well coordinated pro-
gram. • • • 
Induction and res ponsible teaching should 
be differentiated in length and variety of 
activities on the b asis of the needs of the in-
d i vidual students •••• 
Institutions should have enough control over 
the schools in which practice is g iven t o approve 
the teachers with whom students are placed, de-
termine the assignments of students and modify 
the curriculum and methods of instruction in 
the school. 
Cooperating public high school te achers who 
serve as supervising teachers should be sub-
sidized by the universlty.o 
3strebel, op. cit., pp. 14-23. 
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When the principles developed by Strebel were compared 
with the principles developed by Gallington and the American 
Associati on of Teachers Colleges, close agreement with re-
spect to the organizati on, administration, and implementa-
tion of a program for student teaching was found. There was 
complete agreement between the principles with respect to 
providing a program that is flexible in order to care for 
individual differences and the value and necessity of con-
tinuity throughout the entire program. All three sets of 
principles are in agreement with respect to providing a 
program that affords a variety of activities and experi-
ences common to a teacher's work, both in-school a nd out-of-
school. Strebel also advanced principles concerning the 
qualifications of the staff, the control of cooperating 
schools, the service load of t he staff, and the subsidizing 
of supervising teachers. These aspects of a student-teaching 
program were not included in the principles developed by 
Gallington and the American Association of Teachers Colleges. 
Criteria for evaluating the organization, administra-
tion, and implementation of a student-teaching program.--The 
afore-mentioned principles are believed to be basic and 
fundamental to the or ganization, administra tion, and imple-
mentation of a student-teaching program. In order to de-
velop criteria, i t was necessary to study and analyze the 
nineteen principles presented i n order t o prevent duplica-
tion. After each principle was studied for meaning and 
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implications, fourteen principles were selected. It was nec-
essary to restate each principle which pertained to the or-
ganization, administration , and implementation of a student-
teaching program for industrial arts students and to formu-
late and present criteria by which the degree of implementa-
tion of these principles in a program could be ascertained. 
These principles and criteria used to determine whether 
or not the principle is recognized and functioning in the 
program under study are presented as follows: 
Principle I: 
There should be objectives which determine 
the general framework of the organization, 
administration, and implementation of the 
student-teaching program for student teachers; 
these objectives should be stated, understood, 
and agreed upon by all personnel responsible 
for and working with the program.4 
Criteria - Is the student-teaching program determined by 
specific objectives? Are the objectives 
clearly stated? Are the objectives understood 
by all personnel working with the program? 
Are the objectives agreed upon by all per-
sonnel working with the program? Are the 
objectives accepted by all personnel working 
with the program? 
4Gallington, .££• cit., p. 62 . 
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Principle II: 
The student-teaching program sh ould provide for 
flexibility in the or ganization, administration, 
and implementation of the program so as to pro-
vide for the needs and abilities of student 
teachers in ~ ndustrial arts.5 
Criteria - Is the organization of the program flexible so 
Principle III: 
as to provide for t h e individual needs and 
abilities of the student teachers? Does the 
organization and administration of the program 
provide for more than one student-teaching as-
signment for those who appear to need further 
supervised teaching expe rience? Is the length 
of the student-teaching assignment the same 
f or all student teachers? Are the needs of 
the student teachers studied with respect to 
placing them with supervi sing te achers in 
l abora tory schools which will provide a def-
inite pattern of student-tea ching experiences? 
The organization and administration of t h e stu-
dent-teaching program should provide guided 
contacts with children and yout h of different 
5John G. Flowers et al., School and Community Laboratory 
Experiences in Teacher Education, p. 19. 
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abilities, maturity levels, ar.d socio-economic 
backgrounds for a period of time in order to 
provide opportunities for the student teacher 
t o develop a better understanding of indi-
vidual dif f erences, child growth, and develop-
ment.6 
Criteria - Does the or gani zati on of the student-teaching 
program provide guided contacts with children 
and youth of different maturity levels? Does 
the or gani zation of the student-teaching pro-
gram provide guided contacts with chi ldren 
and youth of different abilities? Does the 
organization of t he student-te aching program 
provide guided contacts with children of dif-
ferent s ocio-economic backgrounds? Are the 
schools which are used for student-teaching 
l abora tories typical American schools? Is 
the length of the student-teaching assignment 
sufficient for t he student teacher to observe 
and study child g rowth and development? 
Principle I V: 
The student-teaching program should provide 
opportunities for the student teachers to 
participate in all of the import ant phases 
6 Ibid., pp . 22-23. 
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of a teacher's activities which include both 
in-school and out-of-school activities.7 
Criteria - Does the student tea ching program provide op-
portunities for the student teacher to observe 
and participate in the planning of the work 
with the students and other school personnel? 
Doe s the student-teaching program provide op-
portunities for the student teacher to attend 
and participate in faculty meetings? Does the 
student-teaching program provide opportuni-
ties for the student teacher t o work with the 
other staff members and students on various 
school committees and projects? Does the 
student-tea ching program provide opportuni-
ties f or the student teacher t o work with 
student g roups such as home r oom groups, 
student councils, and school clubs? Does the 
student-teaching program provide opportuni-
ties for the student to part i cipa te in com-
munity acti vities, su ch a s working with lay 
groups c onc erned with civic and educati on a l 
problems within the school community? Does 
the student-teaching program provide oppor-
tunities fo r the studen t te acher t o work with 
7Ibid., pp . 26-27. 
Principle V: 
out-of-school youth activities and organiza-
tions such as Boy Scouts, inter-community 
competitive sports, religious organizations, 
and teen-age clubs? 
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The student-teaching experiences should be co-
operatively planned and developed by the stu-
dent teacher and his advisers.8 
Criteria - Does the or gan ization and administration of the 
student-teaching program permit and encourage 
the supe rvising teacher, college personnel, and 
the student te acher to plan coope r atively the 
general framework of the student-teaching ex-
perience? Do es the organiza tion and adminis-
tration of the pro gram permit designated col-
le ge personnel to participate in the super-
vision of the student teacher in actual lab-
oratory work? Does the student-te aching pro-
gram permit the college personnel t o confer 
with the student teacher a nd laboratory teacher 
concerning the growth m1 d development of the 
student teacher? 
Principle VI: 
The student-teaching program should be organized 
81bid • ., p . 28. 
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and administered so a s to provide a high degree 
of continuity and correl ation of the student-
teaching experiences with all of the major 
phases of the student teacher's professional 
education.9 
Criteria - Is the student-tea ching experience regarded as 
an unimportant and unrelated segment of the 
professional preparation of a teacher and ear-
marked as a c ourse t o be completed under the 
sole direction of one designated individual? 
Is there a high degree of correlation and 
continuity in all of the courses leading to 
and prerequisite for student teaching? Do 
Principle VII: 
the courses which are concerned with super-
vised observation and methods and techniques 
of teaching immediately precede the student-
teaching assignment? Does the philosophy 
prevail that every staff member engaged in the 
te acher-educa tion program has an obli gation to 
develop his work and courses so a s to provide 
and encourage contlnuous growth with respect 
t o the s tudent's total program? 
Adequa te physical facilities and personnel 
9Gallington, op. cit., p. 69. 
95 
should be provided for conducting an effective 
student-teaching program.lo 
Criteria - Are a sufficient number of schools used as 
student-teaching laboratories so a s to provide 
adequate opportunities for each student teacher 
to observe and participate in all of the ma jor 
activities of a teacher's regul ar work? Are 
the necessary physical facilities, equipment, 
tools, materials, and teaching aids necessary 
for effective teaching present in the schools 
which are used as student-tea ching labora-
tories ·? Are the classes taught by student 
teachers typical classes with respect to the 
number of students? Does the program provide 
enough qualified personnel to guide effectively 
and supervise the student teachers in their 
student-teaching expe rience and to c onduct the 
total program? 
Principle VIII: 
The staff members of the te acher-educ ution in-
stitution and the supervising te achers in the 
l abora tory schools who work directly and in-
directly with the student-teaching program 
lOFlowers et al., School and Community Laboratory Ex-
periences in Teacher Education, p. 33. 
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should have adequate academic preparation and 
successful teaching experience.11 
Criteria - Are the staff members of the laboratory schools 
who supe rvise student teachers qualified from 
the standpoint of college prep aration? Are the 
colle ge staff members who directly and indi-
rectly work with the student-teaching program 
qualified from the standpoint of college prep-
aration? Have the college staff members who 
work with student t eachers had successful 
teaching experience in public schoolsf Have 
the superv i sing teachers in the laboratory 
schools who work with student teachers h ad 
successful te aching experience in public 
schools? Have the college staff members who 
work with student teachers exhibited continu-
ous professional preparation and growth? Have 
the supervi sing teachers who work with student 
teachers exhibited continuous professional 
preparation and growth? Are the college staff 
members who guide and supervise student teachers 
in t heir laboratory experiences qualified in 
their major teaching field? Are t he labora-
tory teachers who guide and supervise student 
llstrebel, op. cit., p. 16. 
Principle IX: 
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teachers in their laboratory experiences qual-
ified in their major teaching fieldf Are sound 
and acceptable methods and techniques of teach-
ing used by those who supervise and guide stu-
dent teachers in their laboratory experiences? 
The student-teaching program should provide for 
the prepar ation and guidance of student teachers 
in their observation prior to student teaching 
and should provide for gradual induction into 
the actual student-teaching experience.12 
Criteria - Does the program provide for directed and 
supervised observati on in laboratory schools 
prior to the student-teaching experience? Does 
the student teacher observe the classes or 
class he is to teach prior to the actual stu-
dent-teaching assignment? Does the student 
teacher receive proper preparation and coun-
seling concerning his assignment and work im-
mediately prior to reporting to the supervis-
ing teacher? Is the student teacher gradu-
ally inducted into the actual teaching experi-
ence by the supervising teacheri 
12rbid., p . 14. 
Principle X: 
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There should be a clearly stated agreement be-
tween the officials of the teacher-education 
institution and of the schools which are used 
as laboratory schools for student teaching with 
respect to the assignment of student teachers, 
number of student teachers, placement of stu-
dent teachers, and the selection of the super-
vising teachers; there should be a stated 
agreement with respect to the curriculum and 
methods of instruction, and the responsibili-
ties of the supervi.sing teacher, student 
teacher, and other personnel working directly 
or indirectly with the student-teaching program; 
this agreement should be clearly stated, agreed 
upon, and understood by all concerned.13 
Criteria - Is there a clearly stated working agreement be-
tween the officials of the teacher-education 
institution and of each school which serves as 
a student-teaching labora tory? Have the re-
sponsibilities of t he student teacher been 
identified and clearly stated? Have the re-
sponsibilities of the supervising teacher been 
identified and clearly stated? Have the 
l3rbid., p . 22. 
Principle XI: 
responsibilities of other college personnel 
working with the program been identified and 
clearly stated? Have the policies and pro-
cedures with respect to the assignment of stu-
dent teachers and the number of student teach-
ers been determined and clearly stated for 
each school? Have the policies and procedures 
with respect to the selection of supervising 
teachers been determined and clearly stated? 
Is there a clearly stated agreement between 
the institution and each laboratory school 
with respect to the curriculum and methods of 
instruction? If such an agreement has been 
executed, is it and all of the provisions 
thoroughly understood and agreed upon by all 
personnel involved? 
The work done by all personnel in connection 
with the student-teaching program in the 
teacher-education institution and schools which 
are used a s student-teaching labora tories 
should be considered as a part of the teaching 
load.14 
14Ibid., p. 17. 
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Criteria - Is the work done by college personnel with re-
Principle XII: 
spect to the preparation, guidance, and super-
vision of student teachers considered in de-
termining their regular teaching load? Is the 
work done by teachers of the schools which are 
used as student-teaching laboratories with re-
spect to guiding and supervising student 
teachers considered in determining their regu-
lar teaching load? 
Evaluation of the student-teaching experience 
should be in terms of individual growth in the 
acquisition of knowledge and abilities and 
their application which are prerequisite and 
essential to effective teaching.15 
Criteria - Is the student teacher and his work evaluated 
in terms of individual growth with respect to 
the acquisition of essential k nowledge and de-
velopment of abilities and skills which are 
prerequisite to effective teaching? Is the 
evaluation of the student teacher's work a 
phase of the program that is considered as 
continuous? Is the evaluation of the student 
15Flowers et al., School and Comm.unity Laboratory Experi-
ences in Teacher Education, p. 31. 
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teacher's work considered as a cooperative 
enterprise to be shared by the student teacher, 
supervising teacher, and other personnel di-
rectly concerned with the student teacher's 
gr owth? 
Principle XIII: 
Teachers who serve as supervising teachers in 
schools used as student-teaching l aboratories 
should be compensated for their services.16 
Criteria - Does the organi zation and administration of the 
Principle XIV: 
student-teaching program provide for the re-
muneration of the supervising teachers in the 
cooperating schools by the college for their 
services either in terms of a reduced teaching 
load or a stipulated amount of money? 
The organization and administration of the stu-
dent-teaching program should provide for and 
encourage systematic, continuous study, and 
evalua tion of t he program in all of its various 
aspects for remedial purposes.17 
Criteria - Does t he orga nization of the student-teaching 
program provide for continuous study and 
l6s trebel, op. cit., p . 23. 17 . ·,1 Gallington, op. cit., p . 71. 
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evaluati on o f the program in all of its various 
phases? Does the administration of the student-
teaching program e ncourage and ass i st in con-
ducting cont i nuous study and evaluation of the 
program in all of its various phases for re-
medial purposes? Are methods and techni Ques 
wh ich a re educationally sound used i n the study 
and evaluation of the progr am? Are t he da ta 
and information resulting from t he study and 
evaluation of t he teach ing progr am used for 
remedial pur poses? 
No doubt continued research and study would revea l addi-
tional principles and criteri a which could be f urther devel-
oped and u sed t o study and eva l uate a studen t-tea ching pr o-
gr am . No doubt t h e pr inciples and criteria which have been 
sta ted could be f urther refined and their reliability tested 
and established. It i s beli eved, however, tha t t hese prin-
cipl e s and criteri a when developed into an eval uative in-
strtm1.ent and a pplied to t he student-teaching progr am for in-
dustrial arts a t North Texa s State Col lege will reveal data 
and c ondi ti ons wh i ch may be interpreted and u s ed f or reme-
dial purpose s t o impr ove t he progr am . 
The development of t he evalua t i ve i nstrument.--Two 
studies were u sed extensive l y fo r d i recti on in developing the 
f ormat of t he eva l uat i ve i n strument. The Cooper ative St udy of 
Seconda r y School St andar ds us e s three terms in t he checklist 
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included in Evaluative Criterial8 to record the degree to 
which a school progr am mee t s the various educational needs 
of y outh and to describe other phases of an educational pro-
gram measured by the checklist. The terms used are "slightly, 11 
"moderately," and "extens i vely." These three terms were se-
lected for use in developing the instrument to describe or 
record the degree to wh ich the progr am under study met e ach 
criterion included i n t he instrument. It wa s deemed neces-
sary , however, to add a fourth term to be used in case any 
phase of the program f ailed to meet the criteria in any way . 
The term selected and incorporated into the i nstrument was 
11no • 11 
The general structure of the f ormat of t h e evaluative 
instrument was patterned after tha t of t he instrument in-
eluded in Recomme nded St andards Governing Profes s ional Lab-
oratory Experiences and Student Teaching Experiences and 
Evaluative Criteria.19 developed f or the American Associa-
t ion of Colleges for Teacher Education. Each of the four-
teen principles with criteri a des i gned to determine if t he 
pri nciple wa s opera tive i n the progr am wa s inc or por a ted i nto 
t h e i nstrument. The degr ee t o which t he sta ted principle i s 
opera tive and meets e ach criteri on will be indic a ted by 
18cooperative Study of Secondar y Sch ool Standa r ds, 
Eva lua t i ve Criteri a, pp . 37-44. 
l9Flowers e t al ., Re commended St andar ds Governing Pro-
f essi onal Labora tory Experiences and Student Teaching and 
Evaluative Criteria, pp. 15-38. 
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checking one of the following terms: "extensively," "moder-
ately," "slightly," and "no." The complete instrument and 
the directions for its use are included in Appendix B of the 
study. 
Summary.--Nineteen principles which concern the organi-
zation, administration, and implementation of student-teaching 
programs were selected and presented. Each of these princi-
ples was developed by recognized authorities working in the 
field of teacher education. The validity of each principle 
had been previously established through the use of the jury 
technique, or by group judgment, or by thorough use of pre-
vious research and documented statements made by authorities 
in the field. 
Further study of the principles indicated some over-
lapping in five of the principles. Each principle was 
studied critically for meaning and implications; and four-
teen principles believed t o be basic and fundamental to the 
organization, administration, and implementation of a stu-
dent-teaching program were selected and restated. Criteria 
were formulated and designed to determine the extent to which 
each principle was present and operating in the program under 
study. 
The format of the evaluative instrument was developed, 
and four terms, "extensively," "moderately," "slightly," and 
"no" were selected to be used to indicate the extent to which 
the program meets the criteria presented with each principle. 
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Actually, the instrument is a checklist designed to record 
pertinent facts concerning the program which a re t o be used 
for further study and remedi al purposes. 
CHAPTER V 
AN ANALYSIS OF THE ORGANIZATION, ADMINISTRATION, 
AND IMPLEMENTATION OF THE STUDENT-TEACHING 
PROGRAM FOR INDUSTRIAL ARTS TEACHERS AT 
NORTH TEXAS STATE COLLEGE 
The term analysis may be defined as the systematic study 
of the various factors of a given situation or problem in 
order to determine the i r true relationship, effects, values, 
or state of condition to the given situation or problem. The 
approach and methods used to make an analysis are governed by 
the n a ture of the situation or problem to be analyzed, and 
t he true effectiveness of the approach and methods used can 
be judged only by the data and information they reveal and 
by t heir interpretation. The information and data should 
present and identify significant facts pertaining to the 
problem and may answer the probl em, or they may only iden-
t:tfy per_tinent facts or infor mation which require further 
study and analysis. 
One of the sta ted purposes of this investigation was to 
ascertain the strengths and weaknesses of the or gani zation, 
administrati on, and implementation of the student-teaching 
pr ogr am for industrlal arts students a t Nor t h Texas State 
College through s ystemat i c study for remedial purposes. The 
10'7 
approach used to make an analysis of the program was first, 
to determine sound principles with respect to the afore-
mentioned phases of the program, and second, to develop cri-
teria to ascertain the extent to which these phases as empha-
sized by the principles were present and functioning. 
The procedure followed in making the analysis.--The in-
strument which contains fourteen principles which are believed 
to be basic and fundamental to t he organization, administra-
tion, and implementation of a student-teaching program and 
criteria designed to ascertain the extent to which these 
principles were present a nd functioning was applied to the 
program under study. The Director of Teacher Education, who 
is also in over-all charge of all student teaching, the Dean 
of the School of Education, and the consultant for student 
teaching in industrial arts at North Texas State College, 
Denton, Texas, working as a group, applied the instrument to 
the industrial arts student-teaching program. Each principle 
was carefully studied a nd if the principle was not present 
and functioning in the program, it was so indicated on the 
instrument. When the principle was present, the degree to 
which the principle wa s implemented was indica ted by check-
ing the degree of implementa tion which best described it a s 
provided for in the instrument. There was general agreement 
of the group with r espect to all of t he principles and their 
implementa tion. 
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After the instrument was applied, it was also necessary 
to study the results in order to ascertain the extent to 
which the various phases of the organization, administration, 
and implementation of the program under study met the cri-
teria which were developed to indicate strengths and weak-
nesses for remedial purposes. These results will be pre-
sented together vd.th data and other information in order to 
show why the various phases of the organization, administra-
tion, and implementation of the program received the rating 
given. rI'he instrmnent as completed by the group is included 
in Appendix B. 
An analysis of the organization, administration, and 
implementation of the student-te aching program.--Principle I 
included in this investigation states that there s hould be 
objectives which determine the framework of t he organization, 
administration, and implementation of the student-teaching 
program; these objectives should be stated, understood, and 
agreed upon by all pers onnel responsible for and working 
with the student-tea ching program. This investigation failed 
to find any record c oncerning stated objectives. Obviously, 
if the objectives have not been determined and stated, they 
could not be present and opera tive in the program. Neither 
could the objectives be understood, a6reed upon, and accepted 
by all the personnel working with the program if they have 
not been stated. 
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Principle II states that the student-teaching program 
should provide for flex:ibility in the organization, adminis;,. 
tration, and implementation of the program so as to provide 
for the needs and abilities of the student teachers. When 
the flexibility of the organization, administration , and im-
plementation of the program was analyzed with respect to 
Principle II, it was the opinion of the group that flexibil-
ity was present and operating only to a moderate degree. In 
response to the question "does the organization of the pro-
gram provide for flexibility so as to provide for individual 
needs and abilities of student teachers?" the instrument was 
checked "yes" to a moderate degree. The present program does 
make provision whereby a student may enroll for a second 
course in student teaching if it is believed that f'urther su-
pervised student teaching i s needed. In the main, however, 
the length of the student-teaching assignment is the same for 
all student teachers. Each student teacher is expected to 
s pend a minimum of ninety clock hours per semester in super-
vised observati on and student teaching. This practice has 
been deviated from to a certa in extent, particularly with 
student te achers wh o are assi gned t o the Fort Worth Public 
Schools. Student tea chers assigned to the Fort Worth Public 
Schools teach for a period of six week s on an all-day basis. 
In regard to the questi on with reference to studying the 
ind:ividual needs of e ach studen t teache r with respect to 
placing them with supervising teachers in laboratory schools 
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which will provide a defi nite pat tern of student-teaching ex-
periences, this question was checked on the instrument as in-
dicating tha t the practi~e wus used extensively. Each s tu-
dent-teaching application is studied ca refully and one or 
more conferences are held between the consultant for student 
teaching in 1nd~strial arts and the student teacher prior to 
making a recommendation to the director of student teaching 
for a definite assignment. 
Principle III states that the organi zation and adminis-
tration of the student-teaching program should provide guided 
contacts with children and youth of different abilities, ma-
turity levels, and soc io-economic backgrounds for a peri od 
of time in order to provide opportunities f or the student 
teacher to develop a better understanding of individual dif-
ferences, child growth, and development. 'I'he organization 
of the student-teaching program does provide guided contact 
with children and youth of different maturity levels to a 
moderate degree. 1.I'hose students who do their student teach-
ing in the Fort Worth Public Schools usually work with five 
or more different classes each day, and these classes con-
sist of pupils enrolled in the s i xth , seventh, and eighth 
grades. Three of the Fort Worth Public Schools used for 
student-teaching labora tories are c ombination junior and 
senior high schools. 
Those student teachers who a re ass igned to the Labora-
tory School and to the Denton Junior and Senior High Schools 
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teach f or one period a day and, as a result, usually come in 
contact with only one grade level. The students who are as-
signed to the Aubrey and Pilot Point Public Schools teach for 
a period of six weeks on a one-half school day basis and come 
in contact with a t least three different grade levels. 
The organization of the student-te aching program does 
provide for guided contacts with youth of different abili-
ties, because in all of the schools serving as l aboratory 
schools, the groups of children are heterogeneous. It is be-
lieved that the organization of the program also provides 
guided contacts with children of different socio-economic 
backgrounds, in that the schools selected and used for stu-
dent-teaching laboratories are typical American schools lo-
cated in typical American corrmunities. 
Those who administer and supervise the student-teaching 
program study each laboratory school extensively with respect 
to selecting a school which provides a typical educ a tional 
program for student teachers. One of the reasons why indus-
trial arts students a t North Texas State College are assigned 
to the Fort Worth Public Schools ls to provide opportunities 
for these student teachers to work in a general industrial 
arts program. Of the twenty-eight industrial arts programs 
in the Fort Worth Public Schools, only those programs which 
are genera l indus trial arts programs are used as student-
teaching laboratories. It i s doubtful, however, if the stu-
dent-teaching assignment is of sufficient length for the 
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student teachers to observe and study child growth and devel-
opment for a sufficient period of time. This is particularly 
true with t hose students who s pend only six weeks in student 
teaching. 
Principle IV states tha t the student-teaching program 
should provide opportunities for the student teacher to par-
ticipate in all of the important phases of the teachers' ac-
tivities, which include both in-school and out-of-school ac-
tivities. The present organization and administration of 
the student-teaching program provides opportunities to a very 
limited degree f or the student teachers to a ttend and partic-
ipate in faculty meetings. Due t o the large number of stu-
dent teachers assigned to the Denton Public Schools, Aubrey 
Public Schools, and Pilot Point Public Schools, this practice 
is d i scouraged. 'l'hose students who are assigned t o the Fort 
Worth Public Schools a.re expected to attend and participate 
to a limited extent i n t h e facult y meetings. Each princip~l 
of t h e Fort Worth Schools involved in t h e industrial arts 
student-teaching program regards t h e student teachers a s re g-
ula r members of the staff with respect t o attending facul ty 
meetings and a ttempts t o pl a ce a limi t ed amount of responsi-
b i lity on e ach student teacher. 
The student-teaching program does provide opport,n1ities 
for t h e student tea cher to observe and to part i cipa te in 
planni ng t he work of t he s t udent s with t he su pe rvising te ach-
ers to a moderate degree. This is particul arly true with 
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respect to those student teachers assigned to the Denton Pub-
l i c Schools and the Laboratory School , because the student· 
teacher reports to the assignment at the beginning of each 
semester when the work for the semester is being planned by 
the students and the re gular teachers. This is also true to 
a moderate degree with those who teach in the Fort Worth Pub-
lic Schools, because the student teachers report to their 
assignments a t the beginning of a new six weeks period. All 
of the schools used as laboratory schools in the Fort Worth 
system offer units in industrial arts on a six weeks basis, 
therefore affording an opportunity for the student teacher to 
observe and participate in the planning and organizing of 
each new unit of work. 
The student-teaching program provides little or no op-
portunity for those student teachers assigned to the public 
schools in Denton, Pilot Point, Aubrey, and the Laboratory 
School to participate in community activities such as work-
ing with lay groups concerned with civic and educational 
problems and out-of-school youth activities and organizations 
including the Boy Scouts, teen-age clubs, and religious or-
ganiza tions. This situation is due to two reasons. On ac-
count of the l a r ge number of student teachers assigned to 
the Denton Public Schools from the entire college, this prac-
tice is discouraged. Those students who are assigned to the 
Pilot Point and Aubrey Public Schools commute daily, and as 
a result, they find it difficult, if not impossible, to 
114 
participate in any of these activities. Becaus e not more 
than two student teachers are assigned to the same school in 
the Fort Worth Public School System, opportuni ty for partici-
pation in all of the activities of a teacher is greater. 
Each supervising teacher and principal is encouraged to make 
arrangements whenever possible to bring student teachers 
under their supervision into contact and active participa-
tion in the various out-of-school activities occurring within 
the school connnunity. 
Principle V states that t he student-teaching experiences 
should be planned coope ratively and developed by the student 
teacher and his advisers. 'The present organization and ad-
ministration of the program do permit and encourage all col-
lege personnel working in a supervisory capacity to partici-
pate in the planning of the work of the student teacher with 
the supervising teacher and the student to a moderate degree. 
As a general rule the consultant for student teaching in in-
dustrial arts observes and confers with the laboratory teacher 
and student at least once a week. All student teachers as-
signed to the Denton, Aubrey, and Pilot Point Public Schools 
are urged to have at least one conference each week with the 
college supervisor in order to discuss the student-teaching 
experience and any problem encountered. 
Principle VI states that the student-teaching program 
should be organized and administered so as to provide a high 
degree of continuity and correlation of the student-teaching 
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experience wi th a l l of t he ma j or ph ases of t h e s t udent te ach-
er's profess i onal educ ati on. The student-teaching experience 
i s n ot re garded a s a smal l unrela ted se gment of t he profess ional 
prepar ati on of a teacher and e armarked as a course to be com-
pleted under the sole di rection of one des ignated individual. 
All student te achers are ur ged t o confer with any and all 
members of the industrial arts staff conc erning any pr oblem 
or probl ems encountered during the student-te aching experience. 
There are evidences which i ndicate that each staff member of 
t h e Industrial Arts Department develops h:!.s work and courses 
so a s to pr ovide and encourage c ontinuous growth with respect 
to t h e total prepar ation of the student. 
There is a moderate degree of correlation and continuity 
in all of the industrial arts courses leading to and pre-
requisite to st,ldent teaching . This correlation and continu-
ity with respect to the professional integr ation education 
courses l s not present, in the main. "Education Course No. 
242, 11 which pertains to s upervised observa tion a s provided 
in the pr ofessional educa tion curr i culum, occurs in the l ast 
semester of the student's sophomore ye ar. The student does 
not do hi s studen t teachi ng , however, until t he first semes-
t e r of h i s senior ye ar. As a result, there is little if any 
continuity b e t ween the two experiences which are c onsidered 
ba sic and f undamental in the preparation of a te acher. 
Principle VII states that adequate physic al f acilities 
and personnel should b e provided f or conducting an effective 
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student-teaching program. The student-teaching program in 
industrial arts meets this principle to a limited degree. In 
some of the schools used as student-teaching laboratories the 
opportunities for each student teacher to observe and partici -
pate in all of the major activities of a teacher's regular 
work are provided only in part . Because of the fact that some 
of the industrial arts students work at part-time jobs in 
order t o remain in school, and some of the students are married 
and have families, there has been a tendency to place too many 
students in the Denton, Aubrey, and Pilot Point Public Schools 
and the Laboratory School t o do student teaching. As a result 
of the large number of students assigned to these schools, the 
opportunity to observe and participate in all of the major ac -
tivities of a teacher's regular work is limited. 
The necessary physical facilities , equipment, tools, ma-
terials, and teaching aids necessary for effective teaching 
are provided and present in all of the student-teaching lab-
oratories to a high de gree. The organization of the present 
pro gram does not provlde enough qualifled personnel t o super-
vise adequately and t o guide the student teachers in their 
student-teaching experiences. Th i s is the posi tion that was 
taken because only one industrial arts staff member, in the 
main , has been provided for the student-teaching phase of the 
preparation of industrial arts teachers. The number of stu-
dent te achers per semester in industrial arts for the past 
s i x years h a s ranged from a low of twenty-nlne student 
.,, 
117 
teachers to a high of seventy-eight student teachers each 
school year, and from three to thirteen separate schools have 
been used as student-teaching laboratories. 
Principle VIII states that the staff members of the 
teacher education institution and of the labora tory schools 
who work directly and indirectly with the student-teaching 
program should have adequa te academic preparation and suc-
cessful experience in all of the major phases of student 
teaching. It is belleved that as a composite group all the 
personnel who work directly and indirectly with the indus-
trial arts student-teaching program from the standpoint of 
degree sta tus, number of semester hours completed in indus-
trial arts, and teaching experience meet the requirements 
embodied in Principle VIII to a moderate degree. 
During the school year of 1 951-1952, twenty-two indus-
trial arts teachers in the Fort Worth, Denton, Aubrey, and 
Pilot Point Public Schools, and the college Laboratory School 
served as supervising teachers in the industrial a rts student-
teaching program, a s well a s the supervisor of industrial 
arts of the Fort Worth Public Schools. All of these twenty-
three teachers have compl eted the baccalaureate degree and 
sixteen of them have completed the master's de gree. A total 
of 1,216 semester hours in industrial arts has been completed 
b y these twenty-three teachers, or an average of 52.9 semes-
ter hours pe r teacher. These te achers h ave t aught a total 
of 257 years, or an average of 11.17 years per teacher. 
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The ten regular staff members of the Industrial Arts De-
partment a t North Texas St a te College have all completed the 
master's degree, and one h as earned the Ph.D. degree. A 
total of 646 semester hours in industrial arts ha s been com-
pleted by the ten staff members, or an average of 64.6 semes-
ter hours per teacher. A total of 197 semester h ours h a s 
been completed by these teachers in addition to the l a st de-
gree completed, or an average of 19.7 semester hours per 
teacher. The ten staff members have taught a total of 139 
years, or an average of 13.9 years e ach. The average number 
of years of public school teaching experience f or each in-
dustrial arts staff member was 4.3 years. 
The supervising teachers and industrial arts staff hold 
100 per cen t membership in the Texas Vocational Associa tion 
and i n the Texa s State Te achers Associ a tion. Ei ght of the 
industrial arts staff have membership in the American Voca-
tiona l Associa tion; four h ave membershi p in the American In-
dustrial Arts Association; one h a s membe rship in the Ame rican 
Council on Industrial Arts Te acher Education; and three have 
membersh i p in t h e Nationa l Education Associa tion. 
Pr i nciple IX states that the student-teach ing progr am 
should provide for t he prepar ation and guidance of student 
teachers in their observation prior t o student te aching and 
shoul d pr ovide f or gr adual induction int o the actua l te ach-
i n g experience. The pr e s en t or gani zation of t he student-
teaching progr am does n ot provide for d i rected and supervised 
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observation in the l aboratory schools immediately prior to 
the student-teaching experience. The only directed and 
supervised observa tion in the l abora tory schools t he student 
teachers receive occurs at least one year prior to the s tu-
dent-teaching experience. As a rule, howeve r, the student-
teaching assignments a re made from six to ei ght weeks prior 
to the a ctual student-te aching experience, and e ach student 
teacher is urged to s pend at least one week observing the 
class or classes he is to te ach. This is possible, however, 
only for those students who are ass igned to the Denton Jtm.ior 
and Senior High Schools and the Laboratory School. 
All student teachers do receive prepar ati on a nd co1msel-
ing regarding the i r ass ignme n t and work immediately pr i or to 
reporting to the supervi sing te acher to an extensive de gree. 
The c onsultant for student te aching in i ndustrial arts ar-
r anges for both group and individual meetings of student 
teachers and supervi sing teache rs prior to actual student 
te aching . The supervi sor of i ndustrial arts in t he Fort 
Worth Public Schools and the principals of ea ch school in the 
Fort Worth Public Schools make available to the student te a ch-
ers a l l mimeographed materials with res pect t o school po licies, 
organization, and the c alendar of school event s. This ma terial 
is studied c arefully and d i sc ussed b y the student teachers and 
college representa tives meeting as a regul arly scheduled class 
prior to t he assi gnment. Each supe rv i sing te acher, in the 
main, observes the stude nt te acher a s t o ability and read i ness 
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and gr ~dually inducts him into the actual student-teaching 
exper i ence. 
Principle X sta tes tha t there should be a cle arly sta ted 
agreement between the offici als of the teache r educ ati on in-
stitution and the schools which a re used as l aboratory schools 
for student te aching wi th respect t o the assignment of stu-
dent teachers, numbe r of students, placement of students, 
and the selection of supe rv i sing te achers; there should be a 
sta ted agreement with res pect t o the curriculum and methods 
of instruction and the res ponsibilities of t he supe rvi sing 
te acher, student te achers, and other personnel working di-
rectly or i ndirectly with the student-te aching progr am ; this 
agreement should be cle ar l y stated, agreed upon, and under-
s tood by a ll concerned. When the criteria des i gned t o de-
termine if th i s pr i nci ple wa s pre s ent and functioning were 
applied t o the student-teaching pr ogram, i t was found t hat 
the or ganiz ation and administration fail t o meet the cri-
ter i a in almost every r e s pect. 
There is a cle arl y sta ted working a greement between the 
off i cials of North Texas State Colleee and t he Den ton Inde-
pendent School District. There is not a cle arly stated work-
ing a greement b etween t he off i cials of North Texas State 
College and an y of t he other schools used as l aboratory 
schools. All agreements concerning student te aching in the 
other schools servi ng a s l ab or ator y schools h ave been verbal 
agreements. As a result, the responsibiliti e s of the student 
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teachers have been identified and clearly stated only in so 
f ar as it was possible for the student te achers, s upervising 
teacher, and consultant for student te aching in industrial 
arts to agree i n each particul ar assignment. 
The responsibilities of the supervi sing teachers and 
other college personnel working with the program in the Denton 
Public Schools have been identified and defined to a very 
limited degree. The Director of Teacher Educ a tion, who is 
in over-all charge of student teaching, stated that this 
part i cul ar program was still in the forma tive stage and that 
definite responsibilities could not be defined a s yet.l 
As a result of the fore going c onditions, the principles 
and procedures with respect to the selection of supervising 
teachers have not been determined and clearly stated. Ob-
viously there cannot be a complete understanding by all per-
s onnel involved concerning Principle X and its implications. 
Principle XI states that the work done by all personnel 
in connection with the student-teaching program in the 
teacher educ ation institution and schools which are used as 
student-te aching laboratories should be considered as a part 
of the regular teaching load. The work done by college per-
sonnel with res pect to the preparation, guidance, and super-
vision of student te achers i s considered in determining the 
re gul a r te aching l oad. The te a ching load of the c onsultant 
lR. Wayne Adams, pers onal interview. 
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for student tea chers in industrial arts includes one regular 
cla ss, plus work with the student teachers. The wo r k done by 
teachers in schools which are used a s student-teaching labora-
t ories with respect t o guiding and s upervising t he student 
te achers i s not considered in determining t heir r egul ar teach-
ing loads. • 
The industrial arts te achers in the Derton J unior and 
Senior Hi gh Schools te ach from five t o six classes daily and 
often times have an equal number of student teachers per day. 
riihe same c onditi on exjs ts ir,. the Labor a t ory School . Only one 
student teacher is assigned to a te acher e ach semester in the 
Fort Worth Public School s . 
Principle XII sta tes that the evaluation of the student-
te uching expe r ience should be i n ter ms of individual growth 
i n the acqui sition of knowledge, abili ties, and t heir a ppli-
c a t ion, which are prere quisite and essen tial t o effective 
teaching . The studen t teacher and his work a r c evaluated in 
terms of individual ~r owth wi th r e s pect t o the ac quisition 
of essential knowl edge, development of ab :tli ties, and their 
applica tion to only a moderate de gr ee . 
A checklist designed t o identify strengt hs and weak-
nesses of the stude nt te achers i s us ed a s an aid in evaluat-
ing t he student t e acher and his work. This checklist i s 
completed b y bo t h the student teacher and supe rvi sin g teacher 
twice durine; t he student-teaching experience . The student 
teacher and s upervi sing teacher c ompare the two checklists 
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and discuss appa1•ent strengths and weaknesses identified by 
both. As a result, evaluation of the student teacher and 
his work is considered a s c~1tinuous to a moderate degree. 
The consultant for stuqent te aching in i.c1dustri al arts a lso 
completes a checklist m1d c ounsels and. advises with both 
studen -'c teachers and supervising teachers concerning the 
student teachers' gr owth a t pe r•iodic interv::;ls , and assists 
the S\1pcrvis ing te acher and student teacher in determining 
a final grade. 
Principle XI II states tha t teachers wbo serve a s super-
vising teachers in schools used as student-te a chJng l abora-
torie s should be c ompensa ted for their services . The pres-
ent organization und 2.dministrati on of t he student-teaching 
program operating "t.mder the aus pices of North Texas Stute 
College d o not provide for anJ tJpe of compens htion for the 
s upe rvising te achers in the c ooperatj_ng schools . 
Principle XIV states that the or ganization. and admin-
istr&tion of the student-te aching program should provide for 
and encourage systemnt:J.c continuous study and eva lua tion of 
the program in all of i ts var i ous as pects for remedial pur-
poses . The or ganiz!..:< ti on and administr3tion of t he student-
te aching pr ogr a r:1 d o pr ovide for the continuous study and 
evaluation . 
The director of all student teaching and the consultant 
for s t udent teaching in industrial arts hold frequent c on-
ferences t o discuss apparent weaknesses and to provide ways 
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and means of :tmproving the program. Each supervising teacher 
is asked to report any suggestions he may he.ve for improving 
the program. These suggestions are carefully studied and 
used whenever possible. Each student teacher ls a sked to 
keep a diary of his student-teaching experience, and these 
diaries are c arefully studied in order to gather information 
wh ich may be used for remedial purposes. All student teach-
ers and supervising teachers are ur ged at all times t o dis-
cuss with both the director of student teaching and the con-
sultant for student teaching in industrial arts any and all 
ideas and suggestions concerning the improvement of the pro-
gram in any of its ph ases. 
Sununary.--The instrument which was designed to ascertain 
the extent to which the fourteen pr i nciples were present and 
implemented when a pplied t o the pr ogr am gave a composite 
p l cture of the organization, administration, and implementa-
tion of the student-teaching program f or industrial arts 
teachers a t North Texa s State Col l ege, Denton, Texas. The 
analysis revealed that seven of the principles were present 
and implemented to a moderate degree. Those principles 
present perta in to the fo l lowing ph a s es of the program: 
(1) t h e presen0 e of f l exibil ity wi thin the tota l progr am in 
order to pr ovide f or i nd j_v :ldual ne eds and interests of the 
s t uden t te achers; ( 2) providing ,Jpportun:ttie s f or guided 
con t ac t s with chil dr en and youth of di f f e rent abili tie s , 
mat urity levels, and s ocio-ec on omic b ackgrounds; (3) the 
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planning of the worlc of the student teacher as a cooperative 
enterprise involving the student teacher., supervising teacher., 
and other personnel; (4) adequate facilities and personnel; 
(5) academic preparation and teaching experience of the per-
sonnel involved in the program; (6) the evaluation of the 
student-te aching experience by the student teacher., super-
vising teacher., and other personnel; and (7) s ystematic and 
continuous study and evaluati on of the program f or remedial 
purposes. 
'The analysis revealed that one of the principles was 
present and implemented t o a slight de gree. The program 
does provide limited opportunities for the student te achers 
to participate in all of the major phases of a teacher's 
work which includes both in-school and out-of-school activ-
ities. The analysis also revealed that four of the prin-
ciples were not present in the organizati on, administration., 
and implementation of the program. 'The phases of the organ-
ization., administration., and implementati on of the program 
which these principles concern are a s follows: (1) the neces-
sity of having stated objectives for use in determining the 
general framework of the organization., administration, and 
implementation of the student-teaching program; (2) the com-
pensation of supervising teachers for their services; 
(3) clearly stated agreements between the officials of the 
teacher educa tion institution and t he schools serving as lab-
oratory schools; (4) the continuity and correlation of the 
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student-teaching experience with the total program of prepa-
ration. The weaknesses revealed by the analysis should be 
of value to those who are studying the program for the pur-
pose of improving it. 
CHAPTER VI 
SUMMARY, CONC;LUSIONS, AND RECOMMENDATIONS 
Sometimes because of the expediency of the situa tion, 
changes are made in college programs and cours e s which are 
based l ar gely on hypotheses. Oftentimes, these changes tend 
t o become permane nt once they are made. There is reason to 
believe that many of the changes aff ecting the organization, 
administration, and implementation of the student-teaching 
pro gram f or industrial arts students at North Texas State 
College, Denton, Texas, have been based upon hypotheses 
r a ther than on the results of research pertaining to par-
ticular problems which prompted ch anges. 
Surnmary.--This study was an anal ysis of the organiza-
tion, administrati on , and implementa tion of the student-
teaching program for industrial arts students at North 'l'exas 
State College. It was pres upposed that in order to conduct 
the study, principles of student teaching and criteria would 
have to be developed to guide the study and to make the anal-
• ysis. 
The reasons presented in Chapter I a s to why the study 
should be made a re briefly restated as follows: first, to 
ascertain basic principles a s rel ated to these phases of a 
student-teaching progr am f rom the litera t ure in the field of 
128 
teacher education; second, to develop criteria to be used to 
determine the extent to whj_ch the basic principles which were 
identified were present and implemented in the student-teaching 
program for industrial arts teachers a t North Texas State 
College; and third, to recommend ways and means for improving 
the program based upon this investigation. 
The procedure used i n making the anal ys i s follows: The 
literature in the f i eld of teacher education c oncerni ng bas i c 
principles and standards underlying the organization, admin-
istration, and implementation of a student-teaching program 
was studied. The l i tera t ure was also reviewed for evaluat i ve 
criteria believed to be appropriate for use in analyzing 
these above phases of a student-teaching program. After an 
investigation of the literature, it was found that the amount 
of research which had been completed with s pecial refe rence 
to the or ganization, administration, and implementation of a 
student-tea ching program was limited, part i cul arly rese arch 
in which principles h ad been developed and validated. Three 
studies were found, two of which have been completed within 
the past five ye ars, in which b asic principles had been de-
veloped and validated; these thre e studies were used exten-
s i vely in thi s i nvestigati on. No r eferen ce wa s found con-
cerning evalua t i ve criter i a for use in mak ing an analysis 
of t he or gani z ation, admini strati on, and implement a tion of 
s t udent te a ching . 
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The principles whtch were developed in the three studies 
and considered as basic and fundamental t o the organization, 
administration, and implementati on of a student-te aching pro-
gram were presented in this investigation. After a study of 
each ~of the principles h ad been made, fourteen were selected 
and used. Each of the principles selected pertained to a 
distinct phase df the organiza tion, administration, and im-
plementati on of student-teaching programs. Criteria designed 
to ascertain the extent to which the principles were present 
and implemented in the program under study were formulated 
and stated. Finally, the selected principles and criteria 
were combined 1nto an i nstrument in t he f orm of a checklist. 
This instrument wa s used in making the analysis. An a ttempt 
was made to maintain simplicity ln the organization of the 
contents and format of the ins trument i n order to require a 
minimum amount of directions and t1.me in applying it to the 
program. 
The Director of Te acher Educa tion, who is also i n over-
all charge of all student teaching, the Dean of the 0chool of 
Educ a tion, and the consultant for student teaching in indus-
trial arts a t North Texas St nte College, Den ton, Texas, ap-
pl ied the i nstrument t o t h e i ndus trial arts student-tea ching 
program. There was genera l agreement of all persons with 
respect to whether or not e ach of t he fourteen pr i nciples 
wa s present and the degree t o wh ich e ach principle was im-
plemented. Th e dat a and infor mation obta ined from the 
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literature used in this study and from the instrument which 
was applied to the program were analyzed for meaning and im-
plications. 
Conclusions.--During the process of conducting and com-
pleting this study, two sets of conclusions emerged. One set 
of conclusions pertained to the use of current literature and 
research completed in the field of teacher education as a 
source from which to draw valid data and principles for use 
in studying new problems in the field of teacher education. 
The second set of conclus:i ons was directly related to the re-
sults of the analysis. The following conclusions were drawn: 
The research completed and available in the field of 
teacher education is not f ully utilized. The results of the 
completed research should be studied careful ly with refer-
en ce to t h e i r use in resolving new problems in the field of 
teacher education. 
The val i dity of the principles selected and used in this 
investi gation has been established in other research studies, 
but t he validity of t he criteria formulated in th i s study and 
used to determine the extent to which the principles were 
present and implemented in t he student-teaching program for 
industrial arts student teachers a t North Texa s State College 
is unlmown. r.l'he valid:tty of t hese criteria can be estab-
lished through f urther study and applicati on to other programs. 
There are no sta ted obj e ctives concerning student teach-
ing at North Texas State College, Apparently, Principle I, 
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which pertains to the importance of stated objectives for use 
in detennining the general framework of the or ganization, ad-
ministration, and implementation of the student-teaching pro-
gram at North Texas State College, is not r e cognized. 
Principle X, which pertains to stated agreements between 
the officials of North Texas State Colle0e and the officials 
of the schools which are used as student-teaching laboratories 
for industrial arts, is recognized but actually operates in 
only one instance. As a result, the responsibilities of all 
personnel involved in the student-teaching program., with the 
exception of the personnel of the Denton Public Schools, have 
not been completely and clearly defined. 
The present program does not provide for any compensa-
tion for the supervising teachers ln the laboratory schools 
who guide and direct the industrial arts student teachers. 
As a result, the college does not have any control over the 
student-teaching laboratories or the supervising teachers 
with respect to the methods and techniques of teaching and 
the curriculum. 
The organization and administration of the student-
teaching program considers the work done by college personnel 
in connection with the industrial arts student-teaching pro-
gram in determining their regular teaching load. The work 
done by those who serve as supervising teachers in the lab-
oratory schools is not considered in determining their reg-
ular teaching load. 
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The organization of the student-teaching program does 
not provide for enough qualified personnel t o supervise ef-
fecti vely the student teachers :i.n their student-teaching ex-
perience a nd to c onduct t he total prozram. Adequate physical 
facilities are p1•ovided f or conducting an effective program 
to a moderate deGree. 
Based upon degree status and teaching experience, the 
staff members of North Texas Sta te College and of the lab-
oratory schools who work with the i ndustrial arts student-
• 
teaching program appear to have adequate academic prepa1"'a-
tion and s uccessful teaching exper i ence. The staff a s a 
whole has e.xh1bited continuous profess:tonal growth and prep-
aration. 
The student-teaching experiences are coopera tively 
planned b y the student teacher a nd h i s advisers t o a moder-
ate degree. 
Principle VI, which pertains t o t he continuity and c or-
relation of the student-teaching experience wi th all of the 
major phases of the professional preparation of a teacher, 
is present and implemented only to a slight degree at North 
Texa s State College. 
The or ganization and administra tion of the student-
teaching program does not provide for directed and super-
vised observa tion in the labora tory schools immediately 
prior to the student-teaching experience. Provisions are 
made, however, for each student tea cher in i ndustria l arts 
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to receive extensive preparation and coilllseling from the in-
dustrial arts staff prior to the student-teaching assignment 
arid work. Each student teacher, depending upon his ability 
and readiness, is gradually inducted into the actual student-
teaching experience. 
rrhe organization ru1d administrati011 of the student-
teaching program provides only limited opportunities for the 
student teachers to participate . in all of the important ac-
tivities of a teacher. Most of the student-teaching activ-
ities are limited to the regular activities of a classroom. 
The organization a nd administra tion of the student-
· teaching program are flexible to a moderate de gree with re-
spect to providing for the individual needs of the student 
teachers. Improvement could be made in this phase of the 
organization and administration of the program. 
The organization and administration of the student-
teaching program permit and encourage contin~ous study and 
evaluation of the program in all of t he various phases for 
remedial purposes. The study and evaluation of the program, 
however, are not systematic, and the majority of the per-
sonnel who are involved in t he program do not participate. 
'l'he evaluation of t he s upervised student-teaching ex-
perience of each student teacher in industrial arts involves 
a c onsideration of individual growth, the acquisition of 
knowledge, and ability with reference to t he methods and 
techniques of teaching and their application. 
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The present organization, administration, and implemen-
tation of the student-teaching program for industrial arts 
teachers at North Texas State College meets Principles II, 
III, V, IX, and XII, which are a part of Standard VI of the 
American Association of Colleges for Teacher Education and 
which are embodied within the instrument which was applied 
to the program to a moderate degree. 
The organization, administration, and implementation of 
the student-teaching program at North Texas State College do 
not meet satisfactorily Principles I, IV, VI, VII, X, XI, and 
XII included in the instrument which was applied to the pro-
gram. These phases of the program can be improved through 
study and planning on the part of the staff of the teacher-
education program. 
The student-teaching prograzn for industrial arts teach-
ers at North Texas State College is an autonomous unit of 
the total student-teaching program. It is responsible to 
and must function within the general organizational and ad-
ministrative framework of the total student teaching and 
teacher-education pi-•ogram. Improvement in the or ganization, 
administration, and implementation of the industrial arts 
student-teaching prog1°a.m will, therefore, depend upon im-
provements in t he · total student-teaching program. All sug-
gested revisions must have the approval of the administra-
tive personnel of the teacher-education pr ogram and t he Pres-
ident and the Board of Regents of North •rexas State College. 
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Recommendations.--One of the purposes of the study was 
to offer suggestions which mi ght be of value to those respon-
sible for the organization, administration, and implementa-
tion of the student-teaching program for industrial arts stu-
dents at North Texas State College. In offering suggestions 
for improving the program, it is recognized that the organi-
zation, administration, and implementation of the student-
teaching program for industrial arts teachers should be com-
patible with the over-all framework and policies of the total 
student-teaching and teacher-education program. In practi-
cally every instance, the suggestions offered for improving 
the weaknesses identified in this analysis cannot be accom-
plished until the organization, administration, and implemen-
tation of the over-all student-teaching program are improved. 
The following suggestions for improving the program are 
offered: 
A study of the or ganization, administration, implementa-
tion of the total student-teaching program at North Texas 
State College should be made, using an appropriate instru-
ment, t o identify the strengths and weaknesses of the pro-
gram for remedial purposes. 
'l'he objectives of the student-teaching program should 
be identified, stated, and generally agreed upon by all of 
the personnel involved in the student-teaching and teacher-
educntion program. 
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The organi zation, administrati on, and i mplementa tion of 
the student-teaching program should permit greater flexibility 
with respect to the length of t he student-tea ching ass ignment. 
Th e needs and interests of a ll s tuden t tea che rs a re not the 
same, and the organi zation and administration of the program 
should permit the length of the student-teachin g assignment 
to be determined by the needs of the ind i vidual students for 
s upervised and directed student-teaching experiences. 
Arrangements should be made so that a greater number of 
p·ublic schools can be used as student-teaching laborat ories 
for industrial arts so that the number of student te achers 
ass i gned to the Denton Public Schools and the Laboratory 
School can be reduced. 
A study should be made to determine t he desirable num-
ber of student teachers per s upervising teacher each school 
year. i ~en the desirable number of students per teacher has 
been ascertained, a poli cy should be formulated and app lied 
to the total student-teaching program. 
The industrial arts staff should study critically t he 
industrial arts curriculum and methods and t e chniques of 
teaching in order to provido better continuity and correla-
tion of the course work , t he methods and techniques of teach-
ing , and t he student-teachi ng experiences. 
rrhe curr i cul um pattern of t he professi ona l education 
cour ses shoul d be studied for the possibility of providing a 
more functional sequence of courses with part i cular reference 
to supervised and directed observation and the student-
teaching experience. 
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There should be contractural agreements between the of-
ficials representing North Texas State College and the of-
ficials representing each public school which is used for a 
student-teaching laboratory. Each contract should state 
clearly the policies with respect to the selection of super-
vising teachers, the placement of student teachers, the nmn-
ber of student teachers per semester, the ~ethods and tech-
niques of instruction, the subject matter content, and the 
responsibil1ties of all the personnel involved in t he student-
teaching program. 
A study should be made by the officials at North Texas 
State College and the off:1.ci.als of each school serving as a 
student-teaching laboratory with reference to providing com-
pensation for those teachers who serve as supervising teach-
ers. 
The organization and administration of the over-all 
student-teaching program at North Texas State College should 
provide a system of continuous study and evaluation of the 
total program and those programs operating ln the different 
subject matter areas. 
APPENDIX A 
LIST OF CONSULTANTS USED BY THE AMERICAN ASSOCIATION 
OF TEACHERS COLLEGES TO SERVE IN AN ADVISORY 
CAPACITY IN THE REVISION OF 
STANDARD VI 
Name 
L. o. Andrews 
Kathr'Y!l Anthony 
Neal Billings 












Director of Elemen- Madison College, 
tary Training Schools Harrisonburg, Va. 




Director of Teacher 
Education 
Director of Teacher 
Education 
State Teachers Col-
lege, Milwaukee, Wis. 
New York University, 
New York, N. Y. 
Illinois Normal Uni-
versity, Normal, Ill. 
State Teachers College, 
Cedar Falls, Iowa 
Principal, Elementary Colorado State College 








United States Office 
of Education, 
Washington, D. c. 
Edwin s. Fulcomer Head, English Depart- State Teachers College, 
ment Montclair, N. J. 
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Dorothy Gray Supervisor of Student ~ueens College, 
Teachers, Social New York, N. Y. 
Studies 
Paul Grim 
Walter E. Hager 
L. D. Haskew 
Amanda Hebeler 
Edna Heilbronn 
Director of Student 
Teaching 
President 












University of Texas, 
Austin, Texas 
State Teachers Col-
lege, Ellensburg , 
Wash. 
Central Michi gan Col-
lege of Education, 
Mt. Pleasant, Mich. 
Harriet Howard Supervisor of Student National College of 
Teaching Educati on, Evanston, 
Ill. 
Charles W. Hunt Pres i dent 
Camilla Low Director of Labora-
tory Activities 
Jane McAllister Head, Department of 
Education 
E.T. Mcswain Professor of Educa-
tion 
Esther Martinson Supervisor, Labora-
tory School 
J. c. Matthews Dean of Education 
Gordon Mork Director of Labora-
tory School 
Mary Reed Assistant Director 
of Student Teaching 
State Teachers College, 
Oneonta, N." Y. 
University of Wis-
consin, Madison, Wis. 
Miner Teachers College, 
Washington, D. c. 
Northwestern Univer-
sity, Evanston, Ill. 
State Teachers College, 
Val l e y City, N. D. 
North Texas, Denton, 
Texas 
State Teachers College, 
Bemidji, Minn. 
Indi ana State Teachers 
College, Terre Haute, 
Ind. 
Er win Sasman 
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Curriculum Dire ctor Sta te Teachers College, 
W::.l l hmnt l c, Conn. 
Ralei gh Schorling Professor of Educa-
tion 
University of Michigan, 
Ann Arbor, Mich. 
Maycie Southall 




Professor of Elemen- Peabody College, 







Fresno State College 
Fresno, Calif. 
State Teacher~ College, 
Trenton, N. J. 
University of Kentucky, 
Lexington, Ky. 
Ohio State University, 
Columbus, Ohio 
APPENDIX B 
EVALUATIVE CRITERIA FUR USE IN MAKING AN ANALYSIS 
OF 'I'HE ORGANIZATION., ADMINIS1rRATION., AND 
IMPLEMENTATION OF A STUDENT-TEACHING 
PROGR.A;~ 
Checklist completed by:~~~~~~~~~~~~~~~~~~-
Standard VI of the .American Association of Colleges for 
Teacher Education., which pertains to the laboratory and 
student-teaching experiences as a part of the professional 
preparation of teachers., is a qualitative statement of the 
laboratory and student-teaching experiences believed to be 
desirable and essential in the professional preparation of 
teachers. The following checklist has been formulated from 
•principles which have been developed und accepted by this 
Association and by other individuals. Each principle has 
been a ccepted a s being bas i c and prerequisite to the organ-
ization., administration, and implementation of' a program of 
student teaching designed to afford this pha se of the pro-
f ess i onal preparation of teachers . It is bel ieved tha t when 
the checklist has been applied to a program and the results 
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studied, it will provide a composite picture of the organiza-
tion, administration, and implementation of the student-
teaching program and will be of value in identifying strengths 
and weaknesses of the program. 
Directions for using the instrument.--With each stated 
principle, criteria are presented to be used in determining 
the de gree to which each principle is present and operative 
in the organization, a&ainistration, and implementation of 
the student-teaching program under study. If the principle 
is not recognized and functioning, place a check mark ( v ) 
in the column indicating "no. 11 The three terms "extens:I.vely," 
"moderately," and "sli ghtly" are used to indicate the extent 
to which the principle is implemented when it is present and 
functioning. Place a check mark ( v) in the column which 
best describes the degree to which each criterion is ful-
filled. 
Anyone usine this instrument for making an analysis of 
the organiza tion, administration, and implementation of a 
student-teaching program should feel free to add checklist 
items where the following list seems to be incomplete. An 
attitude of professional cooperation, helpfulness, and con-
structive cr:I.ticism, and not an a ttitude of inspection and 
fault-finding, should be maintained. 
Directions: If the principle is not recog-
n i zed and pr esent, indica te b y checking (v). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
Principle I: 
There should be objectives which 
determine the general framework of the 
organization and administration of the 
student-teaching program; these objec-
tives should be stated, understood, 
and agreed upon by all personnel re-
sponsible for and working with the 
program. 
1. Is the student-teaching program de-
termined by specific objectives? 
2. Are the objectives clearly stated? 
3. Are the objectives understood by 
a ll personnel working with the 
program? 
4. Are the objectives agreed upon by 
a ll personnel working with the 
program? 
5. Are the objectives accepted by all 
personnel working with the program? 
Principle II: 
The student-teaching program 
should provide for flexibility in the 
organ:!.zatl on ., administra tion, and im-
plementation of the program so as to 
provide for t h e needs and abillties 
of student te a chers. 
1. Is the organization of the program 
flexi ble so as to provi de for the 
indivldual needs and abilities of 













Directions: If the principle is not recog-
nized and present, indicate by 0hecking (v). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
2. Does the organization and adminis-
tration of the 9rogram provide for 
more than one student-teaching as-
s:lgnment for those who appear to 
need further supervised teaching 
experience? 
3. Is the length of the student-
teaching assignment the same for 
all student teachers? 
4. Are the needs of the student 
teac.hers studied with respect to 
placing them with supervi sing 
teachers in laboratory schools 
which will provide a definite 
pattern of student-teaching 
experiences? 
Principle III: 
The organization and administra-
tion of the student-teaching program 
should provide guided contacts with 
children and youth of different abil-
ities, maturity levels, and socio-
economic backgrounds for a period of 
time in order to provide opportunities 
for the student teacher to develop a 
better understanding of individual 
differences, child growth, and devel-
opment. 
l. Does the organization of the stu-
dent-teaching program provide 
guided contacts with children and 
youth of different maturity levels? 
2. Does the organization of the stu-
dent-teaching program provide 
guided contacts with children and 












Directions: If the principle :ls not recog-
nized and present, indicate by checKing (~). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
3. Does the organization of the stu-
dent-teaching program pr·ovide 
guided contacts with children of 
different socio-economic back-
groimds? 
4. Are the schools which are used for 
student-teaching laboratories 
typical American schools? 
5. Do those who administer and super-
vise the student-teaching progi•am 
study each student-teaching lab-
oratory with respect to the selec-
tion of typical educational pro-
grams for student teachers? 
6. Is the length of the student-
teaching assignment sufficient for 
the student teacher to observe and 
study child growth and developMent? 
Principle IV: 
The student-teaching proe;ram 
should provide opportunities for the 
student teachers to participate in a.11 
of the important phases of a teacher's 
activities which include both in-
school and out-of-s chool activities . 
l. Does the student-teaching program 
provide opportimities for the 
student teacher to observe and 
part l cipate in the planning of 
the work with the students and 
other school personnel? 
2. Does th~ student-teaching program 
provide opportunities f'or the 
student teacher to attend and 




Tm ,1 AmA'Y'ltAd 
Yes 








Directions: If the principle is n ot recog-
nized and present, indicate by checking (v). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
3. Does the student-teaching program 
provide opportunities for the stu-
dent teacher to work with other 
staff members and students on 
various school committees and 
projects? 
4. Does the student-teaching program 
provlde opportunities for t he stu-
dent teacher t o work with student 
groups such as home rooms, student 
councils, and other school clubs? 
5. Does the student-teaching progr am 
provide opportunities for the stu-, 
dent teacher to participate in 
comm.unity activities, such as 
working with lay groups concerned 
with civic and educational prob-
lems within the school community? 
6. Does the student-teaching progr am 
provide opportuni ties for the stu-
dent teacher t o work with out-of-
school youth activities and organ-
izations such as Boy Scouts, 
i nter-comrnunlty competitive s ports , 
r eligious organi za tions, and teen-
age clubs? 
Principle V: 
The student-teaching experiences 
should be cooper atively pl anned and 
deve l oped by t he student t eacher and 
h i s adv i sers. 
1. Does the organiza tion and adminis-
trati on of t he program pe~nit 
designated college personnel to 
part i cipate i n t he supervisi on of 
t he studen t t eacher in a ctual 














Directions: If the principle is not recog- Principle is 
nized and present, indicate by checking (v). Present and 
If principle is present, indicate the degreei--=Im~t~nl~e=m~en::.;:;..;.t~e~d~ 
of implementation by checking (>" ) column Yes 
1--slightly; 2--moderately; 3--extensively. No 111 72) (3) 
2. Does the organization and admin-
istration of the student-teaching 
program perm.it and encourage the 
supervising teacher, college per-
sonnel, and the student teacher 
to plan cooperatively the general 
framework of the student-teaching 
experience? 
3. Does the student-teaching program 
perm.it the college personnel to 
confer with the student teacher 
and laboratory teacher concerning 
the growth and development of the 
student teacher? 
Principle VI: 
The student-teaching program 
should be organized and administered 
so as to provide a high degree of con-
tinuity and correlation of the student-
teaching experiences with all of the 
major phases of the student teacher's 
professional education. 
1. Is the student-teaching experience 
regarded as an unrelated segment 
of the professional preparation of 
a teacher and earmarked as a 
course to be completed under the 
sole direction of one designated 
individual? 
2. Is there a high degree of correla-
tion and continuity in all of the 
courses leading to and pre-
requisite to student teaching? 
3. Do the courses which are concerned 
with supervised observation 






Directions: If the principle is not recog-
nized and present, indicate by checking ( ). 
If principle is present, indicate the degree 
of implementation by checking ( ) column 
~--slightly; 2--moderately; 3--extensively. 
4. Do the courses concerned with the 
methods and techniques of teaching 
immediately precede the student-
teaching assignment? 
5. Does the philosophy prevail that 
every staff member engaged in the 
teacher-education program has an 
obligation to develop his work and 
courses so as to provide and en-
courage continuous growth with re-
spect to the total program of the 
student? 
Principle VII: 
Adequate physical facilities and 
personnel should be provided for con-
ducting an effective student-teaching 
program.. 
1. Are a sufficient number of schools 
used as student-teaching labora-
tories so as to provide adequate 
opportunities for each student 
teacher to observe and participate 
in all of the major activities of 
a teacher's regular work ? 
2. Are the necessary physical facili-
ties, equipment, tools, materials, 
and teaching aids necessary for 
effective teaching present in the 
schools which are used as student-
teaching laboratories? 
3. Does the program provide enough 
qualified personnel to guide ef-
fectively and supervise the stu-
dent teachers in the i r student-
teaching experience and to conduct 












Directions: If the principle 1s not recog-
nized and present, indicate by checking (v). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
4. Are the classes taught by student 
teachers typical classes with re-
spect to the number of students? 
Principle VIII: 
The staff members of the teacher-
education institution and schools which 
serve as laboratory schools who work 
directly and indirectly with the stu-
dent-teaching program should have ade-
quate academic preparation and success-
ful experience in all of the major 
phases of student teaching. 
1. Are the staff members of the labo-
ratory schools who supervise stu-
dent teachers qualified from the 
standpoint of college preparation? 
2. Are the college staff members who 
directly and indirectly work with 
the student-teaching program qual-
ified from the standpoint of col-
lege preparation? 
3. Have the supervising teachers in 
the laboratory schools who work 
with student teachers had success-
ful teaching experience in public 
schools? · 
4. Have the college staff members who 
work with student teachers had suc-
cessful teaching experience in pub-
lic schools? 
5. Have the supervising teachers who 
work with student teachers ex-
hibited continuous professional 













Directions: If the principle is not recog-
nized and present, indicate by checking (v). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
6. Have the college staff members who 
work with student teachers ex-
hibited continuous professional 
preparation and growth? 
7. Are the college staff members who 
guide and supervise student teach-
ers in their laboratory experiences 
qualified in their major teaching 
field? 
8. Are the laboratory teachers who 
guide and supervise student teach-
ers in their laboratory experiences 
qualified in their major teaching 
field? 
9 . Are sound and acceptable methods 
and techniques of teaching used 
by those who supervise and guide 
student teachers in their labora-
tory experiences? 
Principle IX: 
The student-teaching program 
should provide for the preparation and 
guidance of student teachers in their 
observation prior to student teaching 
and should provide for gradual induc-
tion into the actual te aching experi-
ence. 
1. Does the progr am provide for 
directed and supervised observa-
tion in l abora tory schools irmne-
diately propr t o the student-
teaching experience? 
2. Does the student teacher observe 
the classes or class he i s to 














Directions: If the principle is not recog-
nized and present, indicate by checking (v). 
If principle i s present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
3. Does the student te acher receive 
proper preparation and counseling 
concerning his ass i gnment a nd work 
innnediately prior to reporting to 
the supervising teacher? 
4. Is the student teacher gr adually 
inducted i nto the actual student-
teaching experience by the super-
v i sing teacher depending upon the 
student teacher's ability and 
readiness? 
Principle X: 
There should be a clearly stated 
agreement between the officials of the 
teacher education institution a.nd of 
each school which is used as a labora-
tory school for student teaching with 
respect t o the assignment of student 
teachers, number of student teachers, 
placement of student teachers, and the 
selection of the supervising teachers; 
there should be a sta ted agreement with 
respect t o the curriculum. and methods 
of instruction, and the responsibili-
ties of t he s upervising teacher, stu-
dent teacher, and other personnel work-
ing directly or indirectly with the 
student-teaching pro gram; this agree-
ment should be clearly stated, agreed 
upon, and understood by all concerned. 
1. Is there a clearly stated working 
agreement between the officials of 
t he teacher educati on institution 
and each school which serves a s a 
student-teachi n g l aboratory? 
2. Have the responsibilities of the 
student teacher been identified 












Directions: If the principle is not recog-
nized and present, indicate by checking {v). 
If principle is present, indicate the degree 
of implementation by checking (v) column 
1--slightly; 2--moderately; 3--extensively. 
3. Have the responsibilities of the 
s upervising teacher been ident i fied 
and clearly stated? 
4. Have the responsibilities of other 
college personnel working with the 
program been identified and 
clearly stated? 
5. Have the policies and procedures 
with respect to the assignment of 
student teachers and the number of 
student teachers been determined 
and clearly stated for each 
school? 
6. Have the pol icles and procedures 
with respect t o the selection of 
supervising teachers been deter-
mined and clearly stated? 
7. Is there a clearly stated agree-
ment between the institution and 
each laboratory school with re-
spect to the curriculum and 
methods of instruction? 
8. If such 11:r: agreement has been 
executed, i s the agreement and all 
of the provisions thoroughly under-
stood and agreed upon by all per-
sonnel involved? 
Principle XI: 
The work done by all personnel in 
connection with the student-teaching 
program 1n the teacher education in-
stitution and schools whic}1 are used as 
student-teaching laborator i es should be 














Directions: If the principle is not recog-
nized and present , indicate by checking (v). 
If principle is present , indicate the degree 
of implementation by checking (v) colmnn 
1--slightly; 2--moderately; 3--extensively. 
1. Is the work done by college per-
sonnel with respect t o the prepa-
ration, guidance , and supervision 
of student teachers considered in 
determining their regular teaching 
load? 
2. Is the work done by teachers in 
schools which are used a s student-
teaching laboratories with respect 
to guiding and supervising student 
teachers considered in determining 
their regular teaching load? 
Principle XII: 
Evaluation of the student-teaching 
experience should be in terms of indi-
vidual growth j_n the acquisition of 
knowledge and abilities and their ap-
plication which are prerequ isite and 
essential to effective teaching . 
1. Is the student teacher and his work 
evaluated in terms of individual 
growth with respect to the acqui-
sition of essential knowledge, the 
development of abilities and skills 
and their applica tion, which are 
prerequisite to effective teaching ? 
2. Is the evaluation of the student 
teacher's work a phase of the pro-
gram which is considered a s con-
tinuous? 
3. Is the eva lua tion of t he student 
teacher's work a c ontinuous and 
coopera tive enterprise wh ich in-
volves t he student teacher, super-
vising te acher, and ot her pe rsonnel 
directly concer ned wlth the student 












Directions: If the pr i nciple is not recog-
nized and present, indicate by checking (v) . 
If principle i s present, indicate the degr ee 
of implementation by checking (v) c olumn 
1--slightly; 2--moderately; 3--extensively . 
Principle XIII: 
Teachers who s e rve a s s upervi sing 
teachers in schools used as student-
teaching l abora tories should be com-
pensated for their services. 
1. Does the or ganization and adminis-
tration of the student- teaching 
program provide for the compensa - · 
tion of the supervislng teachers 
in the cooperating schools by the 
college for the i r services either 
in terms of a reduced teaching 
load or a stipul ated amolll"lt of 
money? 
Principle XIV: 
The organi zation and administra-
tion of the student-teaching program 
should provide for and encourage 
s ystematic, continuous study and 
evaluation of the progr am in all of 
its various as pects for remedial pur-
poses. 
l. Does t h e organi zation of t he stu-
dent-te a ching program provlde for 
cont inuous study and evaluation of 
the program in all of its various 
phases? 
2. Does the administration of tbe 
stu~ent-teaching progr am e ncourage 
and as sist in conducting continu-
ous study and evaluation of t he 
progr am in a ll of i ts various 
phas e s f o1, rerned ial purpo s e s ? 
3. Are me t hods and 'G echn1q~_1es whi ch a re 
educa t i on ally s olU"ld used :i.n t h e 










Directions: If the principle is not recog-
nized and present, indicate b y checking (v )~ 
If principle i s present, i ndicate the de gree 
of implementati on by c hecking (v) column 
1--slightly; 2--moderately; 3--ext~nsively . 
4 . Are the data and informa tion re-
s ulting from the study and evalua-
ti on of the teach i n g program used 
for remedial purposes ? 
155 
Principle is 
Present a nd 
Implemen ted 
Yes 
No (1) (2) ( :2i) 
V 
APPENDIX C 
APPLICATION FOR ADVANCED STUDENT TEACHING 
General Directions: 
1. This application form should be filled out and returned 
to the Director of Student Teaching at least one semester 
prior to the semester in which student teaching i s to be 
done. 
2. Fill out both copies of the application completely, ex-
cept sec.ti on on "Assignment Information." 
3. In conference with the head of the department in your 
major field, fill out section on "Assignment Information." 
4. Students who wish to do two semesters of student teaching 
should file two (2) _applications, one for each semester. 
Personal Data: 
Denton Mail- Tele-
Name __________ ~~~~--~~-ing Address _____________ phone~ 
Present Date When do you graduate? 19 
------------- -------~ 
Age Single Married Number of children 
------- ------- -----
Health: Good Fair Poor 
------------ ------------- ---------------
Academic Preparation: Second Minor, 
First Minor, or or 2nd Teach-
Major 1st Teaching Field ing Field 
-------- -------
Number of Hours completed: In Education , 1n 1st Minor or 
1st Teaching Field , 1n 2nd Minor or 2nd Teaching Field___, 
In all other fields Total • 
List NUMBERS AND GRADES of courses completed: 
Education 
Course No. Grade 
Major, or 1st 
Teaching Field 
Course No. Grade 
Minor, or 2nd 
Teaching Field 
Course No. Grade 
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List the numbers of the courses you are now taking: 
------
List numbers of the courses, not given above., which are on 
your degree plan:~-----------------------
Professional Data: 
A. Teaching Experience 
Number of years experience in teaching: ___________ _ 
Type of teaching: Elementary Junior High School __ _ 
High School College Assistant College 
~~~ ~----Military Service School 
------
B. Certification 
Do you have a teacher's certificate? What kind: 
-....---:c-- ------Expiration date? 
--------------- ----------~ 
c. Experience with groups of children and youth 
1. In what school grades or classes have you observed as 
a part of some college course? 
---,.----------,.------2. In what school grades or classes have you actively 
worked with boys and girls as a part of some college 
course? (Give college course numbers and school 
grades or subjects.) 
------------------------3. What experiences have you had in working with boys or 
girls in out-of-school situations: (Sunday School, 
Boy Scouts., Girl Scouts, recreation., etc.) 
--------
School and Community Activities: 
A. Public School Activities 
Graduate of what high school? 
-----------.,,--------Approximate number of students in high school?_..,...,...,,....-.-,,..__ 
In what extra-class activities, such as music., athletics, 
youth organizations, etc., did you participate while in 
public schools? List, and for each indicate the nature 
of participation b1 M (member)., or O (officer or posi-
tion of leadership): 
B. College Activities 
In what extra-class activities have you participated while 
in college? Include those in which you are now partici-
pating. List, and for each indicate the nature of par-
ticipation by M (member), or O (officer or position of 
leadership). Include such activities as clubs, relig-





This section should be completed and signed by the head of the 
department in applicant's major field after a conference in 
which the applicant's preparation and f ut ure plans are re-
viewed. 
A. Semester in which student teaching is re quested 
Fall 1st 6 weeks 
Spring Semester, 19 2nd 6 weeks Summer, 19 
B. Recommendations for subject and/or grade assignment: 
Applicant's Preferences 






Preference in minor, or 2nd 
teaching field ____ ~-~ 
Adviser's Estimate* 
~ 11 ~ocld 
~ualified ~ualified Not 
Attempt 
-ii-Note: Adviser should indicate h i s estimate of the student's 
ability and preparation in the subjects of his first 
and second preferences by placing a check in the ap-
propriate place under "Adviser's Estimate." 
Adviser's comments: 
Signature of the Department 
Head 
APPENDIX D 
SAMPIE OF NOTICE OF STUDEJ\J"'T TEACHING ASSIGNMENT 
The following is your tentative assignment for Education 
410H, student teaching. While it is hoped that this assign-
ment will not have to be changed, circumstances sometimes re-
quire that changes be made. You will be notified if a change 





CONSULTANT IN TEACHING FIEID 
~~~~~~~~~~~~~~ 




Other information concerning meetings with s upervisors, 
transportation, and other arrangements will be available at 
the student teaching table during registration. 
Courses recormnended to be taken with student teaching: 
If you have any questions or problems concerning your 
assignment, please write or come by the office (Education 
Building, Room 112). 
Cordially yours, 
Director of Teacher Education 
North Texas State College 
Denton, Texas 
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